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ABSTRACT

Aim. This research aims to examine the contribution of a cohesive parental identity
to parental involvement in school and the mediating role of the parent-teacher relation-
ship among an ethnic-religious minority in Arab society in Israel.

Methods. The study follows a quantitative research approach; a valid and reliable
questionnaire was administered to 1,045 Israeli Arab parents. A descriptive and SEM
statistical analysis was carried out.

Results. A cohesive perception of parental identity was found to be associated with
higher levels of parental involvement and higher quality of parent-teacher relationships.
In addition, the quality of the parent-teacher relationship was found to be directly re-
lated to parental involvement and to mediate the relationship between parental identity
and parental involvement.

Conclusions. The findings emphasise the importance of strengthening parental
identity and fostering positive parent-teacher relationships as a key means of increasing
parental involvement in their children’s education, especially in the context of minority
groups living in unique social conditions.

Keywords: parental involvement, parental identity, parent-teacher relationship, ethnic
minority, Arab society in Israel
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INTRODUCTION

The involvement of parents in the educational process of their children is crucial
as studies indicate it creates significant impacts on children’s behaviour, motivation,
achievements, attitudes toward classroom climate, and other factors (Akay & Karadag,
2019; Desforges & Abouchaar, 2003; Emerson et al., 2012; Kelty & Wakabayashi,
2020; Zedan, 2021; 2024). Along with influencing their educational identities, parents
also play an important role in shaping and forming their children’s religious and eth-
nic identities (Borisenko & Evseenkova, 2022; Rivny ak et al,, 2021; Timar-Anton et
al., 2023; Zedan, 2025). Parental influences are themselves shaped by many demo-
graphic factors such as income level, number of children in the family, parents’ level
of education, and other factors (Zedan, 2012). Because of the importance of parental
involvement and its decisive role, and despite extensive research on this topic over
decades, it is necessary to study the motivations behind parents’ involvement, as well
as the factors that predict the level and type of such involvement (Antipkina et al.,
2018). It is also important to continue research into the factors that may influence par-
ental involvement, especially in ethnic minorities societies with challenging economic,
social and political conditions.

LITERATURE REVIEW
Parental Identity

Parental identity defined as a mental construct of a person’s perception as to the role
of a parent, with all its commitments and identification, and is expressed through
the level of satisfaction and self-confidence in performing this role (Delmore-Ko et
al., 2000; Piotrowski, 2021b). A more recent definition of parental identity indicates
that it is considered the degree to which a person clearly identifies themselves
as a parent (Schrooyen et al., 2021). There is a difference between becoming a parent
and feeling like a parent, and the former does not automatically lead to the latter. Some
people have difficulty developing a sense of parental identity, while others develop
a very clear sense of their parental identity and of themselves as parents (Riggs &
Bartholomaeus, 2023). According to Konrad Piotrowski (2021b) and Piotrowski et
al. (2024), parental identity includes three domains: commitment to the parental role,
in-depth exploration of the role and oneself as a parent, and reconsidering commitment
in the sense of questioning whether the decision to become a parent is a good one.
Research (Meca et al., 2020; Piotrowski et al., 2023) has shown that these domains
have a negative effect on life satisfaction, which may lead to anxiety and depres-
sive symptoms of parental burnout. In other words, a confused parental identity, with
low commitment, and a lot of questioning of the parental role, may lead to low levels
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of life satisfaction, along with high levels of anxiety and burnout. This can also lead
to lack of interest, engagement and involvement. Raaya Alon et al. (2025) in their study
conducted among a religious community, reported a positive association between cohe-
sive parental identity and well-being and parenting behaviour. Other studies have also
shown that a formatted parental identity is positively associated with life satisfaction,
well-being, and mental and psychological health, and can help better the performance
of the parental role (Alon et al., 2025; Piotrowski, 2023; Schrooyen et al., 2021). One
key element of a parent’s roles is educational involvement.

The essence behind defining parental identity is tied to parents understanding their
role in raising and educating their children, which includes understanding its compo-
nents, exploring it in depth, and committing to performing it as parents (Piotrowski et al.,
2023; Riggs & Bartholomacus, 2023). There also needs to exist a positive relationship
between cohesive parental identity, parenting behaviour, and parenting performance
(Alon et al., 2025). One of the most important and crucial roles a parent has is involving
or engaging themselves in the educational development of their children, they will
often decide to involve or engage when they believe they can positively influence their
child’s education (Zedan, 2024).

Parental involvement is a social and educational process, that is defined as engaging
in education-based activities both inside and outside the home, as well as in the class-
room when it comes to education, like helping with reading skills and homework,
visiting school, meeting with teachers and others (Kelty & Wakabayashi, 2020; Seginer
& Vermulst, 2002; Zedan, 2012; 2022). Michael Evans (2011) defined parental involve-
ment in education as parents playing an active role in developing their children’s
learning by being actively involved in their children’s education at school and at home,
this meant cooperating together with teachers and establishing a close and good parent
— teacher relationship. Parent-teacher relationships are considered essential profes-
sional relationships that should be seen as an integral part of the education and teaching
process, as teachers and parents must communicate together for the benefit of their
children (Lundqvist et al., 2024; Uitto et al., 2021). The quality of the parent-teacher
relationship refers to the quality of the relationship between home and school, trust,
reciprocity, belonging, support, shared values, expectations and beliefs about each other
and the child (Leenders et al., 2018; Vickers & Minke, 1995). Positive parent-teacher
relationships are of great importance since they should be seen as educational and social
capital (Hughes & Kwok, 2007). A study by Ziwen Teuber et al. (2024) indicated
that cooperation between parents and teachers is one of the factors that protect against
parental burnout and encourage parents to participate in their children’s education.
It has been shown by Tianyi Ma et al. (2024) that parenting effectiveness is directly
and positively related to the quality of the parent-teacher relationship.

Based on this, it can be hypothesised that a direct effect of parent identity will be
found on parent involvement and on the parent-teacher relationship, and indirect effect
of parent identity on parent involvement via the parent-teacher relationship. It also
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can be hypothesised that a direct effect of parent-teacher relationship will be found
on parent involvement.

Demographic Characteristics of Parents

Research indicates that several studies confirmed the effects of socioeconomic status
(SES) on the level of parental involvement. Parents with lower SES, and parents with
a large of number children are more vulnerable to parental burnout (Mikolajczak & Ros-
kam, 2018; Roskam & Mikolajczak, 2020), therefore may be less likely to be involved
with their children’s school activities. Gwynne Kohl et al. (2000) and Arthur Reynolds
et al. (1992) found that the level of involvement among families with low SES and from
ethnic minorities was lower than in families with high SES. Studies (Antipkina et al.,
2018; Cucchiara & Horvat, 2009; Weininger & Lareau, 2003), noted that high-income
parents build high quality personal relationships with teachers, which allows parents to be
involved. Wendy Grolnick et al. (1997) found that parents with higher education levels are
more involved at school and at home, moreover, parents who see themselves as teachers
are more likely to be involved in their children’s education since they also communicate
better with teachers. Low levels of education may become a barrier to effective parental
involvement, and poor economic status may also be a major obstacle, as large low-income
families often lack the time and money to provide educational and psychological support
for their children (Lee & Bowen, 2006). Raed Zedan (2012) also suggests that parents
with fewer children show higher levels of involvement in education at home. Pamela Cole
etal. (1994) confirmed, according to teachers’ reports, that ethnic minority parents showed
a low level of participation. A study by Ruth Gaunt and Jacqueline Scott (2017) confirmed
that in some ethnic groups, raising children is considered the primary role of women,
while the professional role is considered most important for men, so the parental role
among women is higher than that of men, starting from birth through to the early years
of raising of children. While identity in parents develops towards maturity with age,
identity status is at its highest levels and is more pronounced in mothers than in fathers
(Fadjukoffet al., 2016; Piotrowski, 2021b), since mothers are often expected to be more
involved than fathers (Kim & Hill, 2015) in their children’s education.

The Current Study

The purpose of this study was to investigate the factors influencing parental involve-
ment in the education of their children, with the focus on parental identity and the par-
ent-teacher relationship, as well as to identify the impact of demographic characteristics
on both. The study hypothesised that (a) there is a direct effect of parental identity
on parental involvement and on parent-teacher relationships, and indirect effect of par-
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ent identity on parental involvement via the parent-teacher relationship. It also can be
hypothesised that a direct effect of the parent-teacher relationship will be found on par-
ental involvement, and (b) that there is a direct effect of demographic characteristics
on parental involvement and on parental identity and the parent-teacher relationship.

METHODS AND MATERIALS

Participants

The participants in the study were 1045 parents from various Arab residential areas,
towns, and villages within the State of Isracl. The following table shows the distribu-

tion of families according to demographic variables.

Table 1
Socio Demographic Characteristics of the Sample
Demographic variable N %
Gender Male 236 22.6
Female 809 77.4
Age 20-25 181 17.3
26-30 53 5.1
31-35 79 7.6
36-40 193 18.5
41-50 369 353
51-60 157 15.0
up 60 13 12
Educational Elementary (up to 9th grade) 59 5.6
Level High school without Matriculation certificate 122 11.7
High school with Matriculation certificate 255 244
Post- High school education 163 15.6
B.A. 250 23.9
M.A. or up 196 18.8
Children Grade 7th-9th 502 48.0
10th-12th 543 52.0
Number up to 2 222 21.2
of Children 3.4 557 533
5-6 197 18.9
6 and above 69 6.6
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Demographic variable N %

Economic Low 144 13.8

Level Medium 262 25.1
Above average 366 35.0
High 189 18.1
Very high 84 8.0

Source. Own research.

Procedure

This research was a part of a larger project that includes in-depth research, events, and lec-
tures on the topic of parental involvement, under the auspices of the Committee for Monitoring
Education Issues in Arab Society in Israel.

Data was collected by the principal researcher with the help of a group of teachers and educa-
tors in the Arab elementary, secondary, and high schools within the Arab community in Israel.
The teachers were asked to contact the parents of their students and invite them to participate
in the study and fill out the questionnaire. Teachers were instructed to send the online ques-
tionnaire link to the WhatsApp groups of their students’ parents and invite them to complete
the questionnaire. Teachers also encouraged their students to ask their parents to participate by
completing the questionnaire. All participants were informed that their participation was vol-
untary and that it would take about 15 — 20 minutes to complete the questionnaire. Participants
were told to complete it at their leisure, with the option to opt out or withdraw from the study
at any time. To ensure privacy and confidentiality, participants were asked not to disclose their
names on the questionnaires or any specific details that might reveal their identity.

Instruments and Data Analysis

Parental Identity

The questionnaire used was the U-MICS-Parental Identity (Piotrowski, 2018,
2020; Piotrowski, et al. 2023) as it relates to the original version (Crocetti et al.,
2008; 2010). The version used in the current study consists of 8 items (items 7,8
is negative). For the purposes of this study, the questionnaire was translated (a back-
translation procedure was used) from the English-language version into Arabic. All
items are responded to on a Likert scale from 1-completely untrue to 5-completely true
(e.g., Being a parent gives me security in life; Being a parent gives me self-confidence;
I often talk with other people about my child/children). Cronbach’s alpha coefficients
is 0.755, Cronbach’s alpha if Items 7 and 8 are deleted is 0.793. In confirmatory factor
analysis (CFA) results, the goodness-of-fit indices of the scale were acceptable (SRMR
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= 0.052; GFI = 0.99; IFI = 0.99; CFI = 0.99; RMSEA = 0.06, CI 90 [0.04, 0.08]),
showing good construct validity. The variable “parental identity” was calculated
as the average of the participants’ responses, with higher values indicating a strong,
cohesive parental identity.

Parent-Teacher Relationship

This questionnaire was built based on questionnaires used in previous studies con-
ducted on parent-teacher relationships (Hughes & Kwok, 2007; Vickers & Minke,
1995). The questionnaire was adapted to measure parent-teacher relationships from
the parents’ perspective, including 14 items rated on a 5-point Likert scale (e.g.,
We cooperate with each other; We understand each other; We trust each other),
item 11 is negative. The internal consistency reliability according to Cronbach’s al-
pha was 0.929, Cronbach’s alpha if Item 11 deleted is 0.958. In confirmatory factor
analysis (CFA) results, the goodness-of-fit indices of the scale were acceptable (SRMR
=0.05; GFI=0.94; [F1=0.97; CF1=0.97; RMSEA = 0.07, C1 90 [0.07, 0.08]), show-
ing good construct validity. The variable “parent-teacher relationship” was calculated
as the average of the participants’ responses, with higher values indicating a strong,
cohesive Parent-teacher relationship.

Parental Involvement

This questionnaire was built based on questionnaires used in previous studies (Zedan,
2012), and was used to measure the level of parental involvement and its aspects accord-
ing to the perceptions of the parents themselves. The answers were constructed according
to a Likert scale of five levels (1 = very seldom to 5 = always); there were 20 statements
describing parental involvement (e.g., When my child asks for help in homework I usu-
ally help him/her; When my child receives a bad mark I try to encourage him/her to make
a greater effort; [ initiate talks with my child’s teachers). The internal consistency reli-
ability according to Cronbach’s alpha was 0.967. In confirmatory factor analysis (CFA)
results, the goodness-of-fit indices of the scale were acceptable (SRMR = 0.052; GFI =
0.90; IFT=0.95; CFI=0.95; RMSEA =0.07, C190 [0.07, 0.08]), showing good construct
validity. The variable “parental involvement” was calculated as the average of the partici-
pants’ responses, with higher values indicating greater Parent-involvement. Data related
to this study is available upon request by emailing the research author.

RESULTS

The results indicated that parental involvement, parental identity and the parent-
teacher relationship scores are above the scale’s midpoint among parents (M=3.84-
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M=3.86), with significant difference between fathers and mothers in parental involve-
ment (F(1,1044)=9.04,p<0.001, n2=0.01) and in the parent-teacher relationship
(F(1,1044)=5.44,p<0.001, n2=0.01). Mothers reported higher parental involvement
levels than fathers did; mothers also reported better parent-teacher relationships
than fathers did. A significant difference was also found based on parents’ age when
it came to parental involvement (F(2,1042)=41.72,p<0.001, 12=0.074), parental
identity (F(2,1042)=47.48,p<0.001, n2=0.084), and in the parent-teacher relationship
(F(2,1042)=29.21,p<0.001, 2=0.053).

Older parents (over 40) reported a higher level of involvement, parental identity
and the parent-teacher relationship. There was also significant difference based on par-
ents’ educational level in parental involvement (F(5,1039)=10.10,p<0.001, 12=0.046),
parental Identity (F(5,1039)= 5.87,p<0.001, 12=0.027), and in the parent-teacher re-
lationship (F(5,1039)=6.57,p<0.001, n12=0.031). Parents with a B.A. degree reported
higher levels of involvement than other parents, and parents with elementary level
education reported the lowest level of parental involvement. This also applied to par-
ental identity and the parent-teacher relationship. The findings indicate significant
differences based on economic level in parental involvement (F(3,1041)=8.32,p<0.001,
1n2=0.031), parental identity (F(3,1041)= 7.04,p<0.001,712=0.026), and in the parent-
teacher relationship (F(3,1041)=8.06,p<0.001, 12=0.030). Parents with high economic
status reported high levels of parental involvement, parental identity, and with the par-
ent-teacher relationship compared to parents with a low economic status.

Table 2
Descriptive Statistics and MANOVA Values Among
Parents Involve- Parental Iden- Parents Teach-
Demographic variable ment tity ers Relationship
N) M M M
(S.D.) (S.D.) (S.D.)
Gender Father 3.68 3.84 3.73
(236) (1.01) (1.01) (0.92)
Mother 3.88 3.86 3.88
(809) (0.90) (0.90) (0.87)
F(1,1043) 9.04™ 0.09 544
() (0.01) (0.00) (0.01)
Age 20-30 3.37 3.36 3.47
(234) (1.13) (1.14) (1.10)
31-40 391 3.99 3.95
(272) (0.91) (0.86) (0.83)
41-up 60 4.00 4.00 3.98
(539) (0.75) (0.76) (0.74)
F2,1042) 41.72" 47.487 (0.084) 29.21™

() (0.074) (0.053)
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Parents Involve-

Parental Iden-

Parents Teach-

Demographic variable ment tity ers Relationship
(\)) M M M
(S.D.) (S.D.) (S.D.)
Educational Elementary (up 3.11 3.27 3.25
Level to 9th grade) (1.11) (1.09) (1.01)
(59)
High school without 3.75 3.81 3.81
Matriculation certifi- (0.94) (0.89) (0.82)
cate (122)
High school with 3.79 3.88 3.85
Matriculation certifi- (1.03) (1.03) (1.01)
cate (255)
Post- High school ~ 3.87 3.92 3.86
education (0.88) (0.95) (0.86)
(163)
B.A. 4.01 3.96 3.94
(250) (0.78) (0.80) (0.76)
M.A. or up 391 3.86 3.93
(196) (0.80) (0.82) (0.79)
F(5,1039) 10.10™ 5.87 6.57""
) (0.046) (0.027) (0.031)
Children 7th-9th 3.87 3.89 3.89
Grade (502) (0.92) (0.88) (0.86)
10th-12th 3.81 3.84 3.82
(543) (0.93) (0.96) (0.90)
F(1,1043) 1.00 0.97 1.69
) (0.001) (0.001) (0.002)
Number up to 2 3.82 3.74 3.82
of Children (222) (1.00) (1.01) (0.95)
3-4 3.87 3.89 3.89
(557) (0.89) (0.88) (0.85)
5-6 3.81 3.87 3.82
197) (0.88) (0.89) (0.83)
6 and above 3.71 391 3.71
(69) (1.04) (1.03) (1.03)
F(3,1041) 0.81 1.58 1.16
) (0.002) (0.005) (0.003)
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Parents Involve- Parental Iden- Parents Teach-
Demographic variable ment tity ers Relationship
o) M M M
(S.D.) (S.D.) (S.D.)
Economic  Low 3.54 3.54 3.59
Level (144) (1.09) (1.11) (1.03)
Medium 3.71 3.79 3.72
(262) (0.94) (0.94) (0.92)
Above average 393 3.96 3.93
(366) (0.89) (0.86) (0.80)
High 4.03 4.01 4.05
(189) (0.75) (0.74) (0.74)
Very high 3.89 3.82 3.90
(84) (0.92) (1.02) 0.97)
F(3,1041) 8.32" 7.04" 8.06™"
() (0.031) (0.026) (0.030)
Total (1045) 3.84 3.86 3.85
(0.93) (0.92) (0.88)

Note. ***p<0.001
Source. Own research.

The results also showed strong and significant positive relationships were found
between parental identity and parental involvement (rp:O.675,p<0.001), between par-
ental identity and the parent-teacher relationships (rp=0.726,p<0.001), and between
the parent-teacher relationship and parental involvement (rp:0.734,p<0.001).

Table 3
Pearson Correlations Among the Latent Variables (N=1045)
Parents Involvement Parental Identity
Parental Identity 675"
Parents Teachers Relation 734 726"

Note. **%p<0.001.
Source. Own research.

The structural equation modeling (SEM) analysis was applied to test the research
model, which hypothesises an indirect path where parental identity, the parent-teacher
relationship, and demographic variables (parents’ gender, parents’ age, parents’
education level, parents’ economic level, number of children in a family) influence
parental involvement through the parent-teacher relationship, indicating a good model
fit, y3(2) =5.735,p> .05, CFI=.998, RMSEA = .042,90% CI[.001, .085], NFI=.997.

The results demonstrated that parental identity had a significant direct effect on par-
ental involvement (= .29, p <.001), and parental identity had a significant direct effect
on the parent-teacher relationship (5 = .72, p <.001). The parent-teacher relationship
had a significant direct effect on parental involvement (5 = .50, p <.001), and parental
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identity had a significant indirect effect on parental involvement through the parent-
teacher relationship (8 = .36, p <.001). A significant direct effect of age on parental
identity (£ = .25, p <.001) was also found. These findings suggest that quality parent-
teacher relationships function as a mediator in the relationship between parental iden-
tity and parental involvement. Figure 1 illustrates the hypothesised final path model,
presenting the standardised direct and indirect path coefficients between the variables.

Figure 1

The Final Structural Invariance Model, Mediating the Relationship Between Par-
ental Identity and Parent’s Involvement Via Parents-Teacher Relationship, with
Personal Variables

Parents_Teacers_Relation

Note. Standardised path coefficients l;etween variables of the full path model
are presented.
Source. Own research.

DISCUSSION

The findings of the current study indicate that parents perceive their parental identity,
parental involvement, and the parent-teacher relationship to be at an above midpoint
of the scale, with strong positive correlations between them. These findings support pre-
vious findings of Zedan (2012; 2022), which indicated a moderate level of involvement
among Arab-minority population in Israel. Recent research (Zedan, 2025) indicates
that some ethnic minorities see education as leverage or as means of raising their
economic and social status in society. As these ethnic minority parents become aware
of the power of education, they, in turn, show greater interest, involvement, and invest-
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ment in their children’s education. This would then motivate them to raise their level
of commitment to education. These realisations could also be due to faith and belief
that pursuing academic education and obtaining a university degree is an effective
means of achieving social advancement at the personal level and provides individuals
with the knowledge and skills necessary to contribute to societal development (Bray-
boy, 2005; Zedan, 2025).

Parents’ understanding of their true role is clearly demonstrated by their level of con-
cern and the kinds of relationships they build with their children’s school and teachers.
Positive parent-teacher relationships are of great importance and are an educational
and social capital (Hughes & Kwok, 2007; Ma et al., 2024). Cooperation between
parents and teachers is one of the factors that protect against parental burnout and en-
courage parents to participate in their children’s education (Teuber et al., 2024). Par-
ents’ understanding of their role as parents, their belief in their responsibility towards
their children, and their duty to raise them influences the quality of their relationship
and cooperation with teachers. It also plays an influential role in parental engage-
ment. In addition, student performance levels increase when parents and teachers work
together (Ellis et al., 2015).

The results of the current research are not consistent with the results of research con-
ducted among different ethnic minorities. Studies (Cole et al., 1994; Kohl et al., 1994;
Moles, 1993) have shown that parents from ethnic minorities demonstrate a low level
and quality of involvement, according to teacher reports. This is due to a lack of mo-
tivation to cooperate with teachers and the school, a lack of interest in their children’s
education, a poor appreciation of the importance of education, and a feeling that they
are unwelcome, ignored, and marginalized by the school (Evans, 2011; Geenen et al.;
2001; Ishimaru et al., 2016).

Hence, parents realize that through their involvement and strengthening of their
relationship with the school, they work to build and format a cohesive educational
identity for their children. Active involvement leads to academic achievement, higher
academic performance, intellectual engagement, goal setting and learning objectives,
educational and occupational aspirations, and motivation (Rouland, 2017; Wentzel,
2021). Educational attainment and academic success are important outcomes of a co-
hesive educational identity (Negru-Suptirica, 2024) and play a pivotal role in fostering
social leadership and improving socioeconomic status, particularly among less de-
veloped minorities (Abu-Saad, 2023; Brown, 2006).

Research suggests that higher educational attainment can reduce occupational
and economic disparities between majorities and minorities, enabling marginalised
groups to achieve societal gains in political resources (Assari & Bazargan, 2019).
Individuals with lower socioeconomic status and minorities often strive for high
academic success to ensure their societal integration (Priest et al., 2014). Therefore,
it is essential for ethnic minorities to pursue higher education, build a strong educational
identity, and maintain a positive attitude toward education to bridge socioeconomic
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and educational gaps with the dominant majority. Hence, minority parents’ awareness
of the importance of their role in raising and educating their children is considered
a decisive and life altering factor.

This explains and confirms the findings of the current research model that positive
perception of parental identity leads to high levels of parental involvement, as well
as with quality parent-teacher relationships. Similarly, quality parent-teacher relation-
ships also lead to high parental involvement. It is also important to emphasise the cur-
rent research’s results, which found that quality parent-teacher relationships func-
tion as a mediator in the relationship between parental identity and parental involvement.

Isha W. Metzger et al. (2020) found that racial and ethnic identity influences the de-
velopment of educational identity. This is especially true among minorities, as families
aspire to achieve academic, social, and economic success through education. This will
enhance and encourage greater involvement and build quality relationships with teach-
ers, ensuring cooperation and inclusion.

Parents’ awareness of their role and their adoption of a cohesive parental identity
is the basic factor in performing their role and carrying out their duties well. Alon (2025)
found positive relationships between cohesive parental identity, parenting behaviour,
and parenting performance, as helping parents decide to get involved or engaged when
they believe they can positively influence their child’s education, and when they perceive
that their child and the school wish them to be involved (Hoover-Dempsey & Sandler,
1997; Ma et al., 2024). In other words, when their relationships with their child’s teacher
is good then parents feel their involvement is welcomed. Thus, we have seen that parental
involvement increases when they are aware of their role and believe in the importance
and positive impact of their involvement, and when they are welcomed at school and their
relationship with teachers is good. This is what parents will continue to do because of their
absolute belief in the importance of education for their children and its necessity for their
progress and attainment of good positions and status in society.

Parents in the Arab ethnic minority society of Israel take great efforts to moni-
tor their children and strive to help them meet their educational needs at all levels
of education, from the basic stages of compulsory and non-compulsory kindergarten
through to the end of secondary school. This is due to their belief in the importance
of education and knowledge for career advancement and obtaining prestigious positions
and jobs. Many parents provide educational opportunities for their children outside
the State of Israel. Studies indicate that thousands of students have studied various
disciplines, most notably medicine and law, in numerous countries (Haj-Yehia & Arar,
2020), which is extremely expensive.

As for the differences found between participants according to demographic vari-
ables, the most notable one was that mothers reported higher parental involvement
levels than fathers did. Mothers also reported better parents-teacher relationships
than fathers did. The rearing of children in the Arab society is considered the primary
role of women, so the parental role among women is higher than that of men, starting
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from birth through to the early years of raising of children. While identity in parents
develops towards maturity with age, identity status is at its highest levels and is more
pronounced in mothers than it is in fathers (Fadjukoff et al., 2016; Piotrowski, 2021a),
as Sung won Kim (2018) found that mothers are generally more involved than fathers
when it comes to the upbringing of children.

It was also found that educated parents with academic degrees had higher levels
of involvement than parents without academic degrees or whose education stopped
at the elementary level. This also applies to parental identity and to the parent-teacher
relationship. It is consistent with previous studies (Grolnick et al., 1997) which found
that parents with academic degrees are more involved at school and at home. Moreover,
parents who see themselves as teachers are more likely to be involved since they also
communicate better with teachers.

The findings also indicate that parents with high economic status reported high lev-
els of parental involvement, parental identity and with the parent-teacher relationship
compared with low economic status parents. This finding is supported by many studies
(Cucchiara & Horvat, 2009; Weininger & Lareau, 2003) that noted that high-income
parents build high quality personal relationships with teachers. These relationships
help facilitate information exchange and allow parents to intervene and participate
in making sound decisions about their children’s emotional, social, and academic needs
and progress (Antipkina et al., 2018). Jung-Sook Lee and Natasha K. Bowen (2006)
mentioned that low-income families lack the time and money to provide educational
and psychological support for their children.

LIMITATION

Although this study contributes to the research literature in this area, its findings are
limited in their generalisability to all parents. This is due to its focus on a specific ethnic
minority with significant cultural and religious diversity. Furthermore, the subjective
measures used in the study may have overestimated or underestimated the variables
assessed among the study sample. Furthermore, it would have been beneficial to include
interviews with some participants in order to gain a deeper understanding of the unique
situation Arab parents face with the Israeli education system.

CONCLUSIONS

This study contributes to the development of theories related to understanding par-
ental identity and its impact on parental involvement in their children’s educational
process, through the relationship between them and teachers, among the Arab minority
in the State of Israel.
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The findings indicated that Arab parents perceive their parental identity at an above
average level (above the midpoint of the scale). The same can be said for parental
involvement, and the parent-teacher relationship, as the results also indicated strong
positive correlations between them. It was also found that positive perceptions of par-
ental identity lead to high levels of parental involvement, as well as with quality
parent-teacher relationships. Similarly, quality parent-teacher relationships also lead
to high parental involvement.

It is also important to emphasize that this research has found that a quality parent-
teacher relationship functions as a mediator in the relationship between parental
identity and parent’s involvement. In the context of the Arab ethnic minorities
in Israel, it may be due to faith and belief that attending academic education and ob-
taining a university degree is an effective means of achieving social advancement
at the personal level and provides individuals with the knowledge and skills neces-
sary to contribute to societal development. Arab parents’ understanding of their
role as parents, their belief in their responsibility toward their children, and their
duty to raise them influences the quality of their relationship and cooperation with
teachers. It also plays an influential role in parental engagement. In addition, student
performance levels increase when parents and teachers work together. The results
of the current research are not consistent with the results of research conducted
among different minorities. This may be due to the unique nature of the Arab minor-
ity in Israel, which faces numerous challenges at the social, political, economic,
and academic levels. Education is considered the most important leverage and tool
for confronting these challenges.

DATA AVAILABILITY STATEMENT

The data that support the findings of this study are available on request from
the corresponding author. The data is not publicly available due to containing informa-
tion that could compromise the privacy of research participants.

REFERENCES

Abu-Saad, I. (2023). Maarekhet hachinuch Ha arvit-Bedu it Bangev bireiyah mekomit: Metzi ot vetzarchim
[The Bedouin-Arab education system in the Negev from a local perspective: Current situation and needs].
The Israel Democracy Institute.

Akay, E., & Karadag, E. (2019). Multilevel analyses of student, parent, and school indicators of achievement
in high school transition in Turkey. School Community Journal, 29(2), 31-61.

Alon, R., Bergman Deitcher, D., & Aram, D. (2025). How parental identity and behaviors contribute
to the well-being of parents in an Ultra-Orthodox society. Journal of Child and Family Studies, 34,
532-542. https://doi.org/10.1007/s10826-024-03004-9

Antipkina, 1., Lyubitskaya, K., & Nisskaya, A. (2018). Third-grade parents’ involvement in schools.
Educational Studies Moscow, 4, 230-260. https://doi.org/10.17323/1814-9545-2018-4-230-260

1099



1100

Local Cultures and Societies

Assari, S., & Bazargan, M. (2019). Unequal associations between educational attainment and occupational stress
across racial and ethnic groups. International Journal of Environmental Research and Public Health, 16(19),
Article 3539. https://doi.org/10.3390/ijerph16193539

Borisenko, J. V., & Evseenkova, E. V. (2022). Differences in attitudes toward mental health among boys from
religious and non-religious families experiencing religious and secular education. Psychology in Russia: State
of the Art, 15(1), 51-65. https://doi.org/10.11621/pir.2022.0104

Brayboy, B. M. J. (2005). Toward a tribal critical race theory in education. The Urban Review, 37(5), 425-446.
https://doi.org/10.1007/s11256-005-0018-y

Brown, P. H. (2006). Parental education and investment in children’s human capital in rural China. Economic
Development and Cultural Change, 54(4), 759—789. https://doi.org/10.1086/503584

Cole, P. M., Michel, M. K., & Teti, L. O. (1994). The development of emotion regulation and dysregulation:
A clinical perspective. Monographs of the Society for Research in Child Development, 59(2-3), 73-102.
https://doi.org/10.1111/j.1540-5834.1994.tb01278.x

Crocetti, E., Rubini, M., Luyckx, K., & Meeus, W. (2008). Identity formation in early and middle adolescents
from various ethnic groups: From three dimensions to five statuses. Journal of Youth and Adolescence, 37,
983-996. https://doi.org/10.1007/s10964-007-9222-2

Crocetti, E., Sica, L. S., Schwartz, S. J., Serafini, T., & Meeus, W. (2010). The Functions of Identity Scale: Valida-
tion in Italian late adolescents and emerging adults. TPM: Testing, Psychometrics, Methodology in Applied
Psychology, 17(2), 55-71. https://doi.org/10.4473/TPM17.2.4

Cucchiara, M. B., & Horvat, E. M. (2009). Perils and promises: Middle-class parent involvement in urban schools.
American Educational Research Journal, 46(4), 974-1004. https://doi.org/10.3102/0002831209345791

Delmore-Ko, P., Pancer, S. M., Hunsberger, B., & Pratt, M. (2000). Becoming a parent: The relation between
prenatal expectations and postnatal experience. Journal of Family Psychology, 14(4), 625-640. https://doi.
org/10.1037/0893-3200.14.4.625

Desforges, C., & Abouchaar, A. (2003). The impact of parental involvement, parental support and family
education on pupil achievement and adjustment: A literature review. Department of Education and Skills.

Ellis, M., Lock, G., & Lummis, G. (2015). Parent-teacher interactions: Engaging with parents and carers. Aus-
tralian Journal of Teacher Education, 40(5). http://dx.doi.org/10.14221/ajte.2015v40n5.9

Emerson, L., Fear, J., Fox, S., & Sanders, E. (2012). Parental engagement in learning and schooling: Lessons

from research. Australian Research Alliance for Children and Youth (ARACY).

Evans, M. P. (2011). Revisiting emotional geographies: Implications for family engagement and education policy
in the United States. Journal of Educational Change, 12,241-255. https://doi.org/10.1007/s10833-011-9155-0

Fadjukoft, P., Pulkkinen, L., Lyyra, A.-L., & Kokko, K. (2016). Parental identity and its relation to parenting
and psychological functioning in middle age. Parenting, 16(2), 87-107. https://doi.org/10.1080/15295192
.2016.1134989

Gaunt, R., & Scott, J. (2017). Gender differences in identities and their sociostructural correlates: How gen-
dered lives shape parental and work identities. Journal of Family Issues, 38(13), 1852—1877. https://doi.
org/10.1177/0192513X16629182

Geenen, S., Powers, L. E., & Lopez-Vasquez, A. (2001). Multicultural aspects of parent involvement in transi-
tion planning. Exceptional Children, 67(2), 265-282. https://doi.org/10.1177/001440290106700209

Grolnick, W. S., Benjet, C., Kurowski, C. O., & Apostoleris, N. H. (1997). Predictors of parent involvement
in children’s schooling. Journal of Educational Psychology, 89(3), 538—548. https://doi.org/10.1037/0022-
0663.89.3.538

Haj-Yehia, K., & Arar, K. (2020). Atalaba Ala’rab min aldaakhil fi jamiea’t kharij Israyiyl: Moatayat wanaz-
rah mostagbaleyah [Arab students from Israel at universities outside Israel: Data and future prospects].
In M. Mustafa & A. Hawari (Eds.), Jadl 36: Altaalim alaali fi almujtamaa Alfilastinii fi Israyiyl [Higher
education within the Palestinian society in Israel] (pp. 18-30). Mada al-Carmel: Arab Center for Applied
Social Research. https://mada-research.org/post/12395/

Hughes, J., & Kwok, O.-M. (2007). Influence of student-teacher and parent-teacher relationships on lower achiev-
ing readers’ engagement and achievement in the primary grades. Journal of Educational Psychology, 99(1),
39-51. https://doi.org/10.1037/0022-0663.99.1.39

Ishimaru, A. M., Torres, K. E., Salvador, J. E., Lott, J., Williams, D. M. C., & Tran, C. (2016). Reinforcing deficit,
journeying toward equity: Cultural brokering in family engagement initiative. American Educational Research
Journal, 53(4), 850-882. https://doi.org/10.3102/0002831216657178



The Journal of Education Culture and Society Nel_2026

Kelty, N. E., & Wakabayashi, T. (2020). Family engagement in schools: Parent, educator, and community perspec-
tives. SAGE Open, 10(4). https://doi.org/10.1177/2158244020973024

Kim, S. (2018). How and why fathers are involved in their children’s education: Gendered model of parent
involvement. Educational Review, 70(3), 280-299. https://doi.org/10.1080/00131911.2017.1311304

Kim, S. W., & Hill, N. E. (2015). Including fathers in the picture: A meta-analysis of parental involvement
and students’ academic achievement. Journal of Educational Psychology, 107(4), 919-934. https://doi.
org/10.1037/edu0000023

Kohl, G. O., Lengua, L. J., & McMahon, R. J. (2000). Parent involvement in school: Conceptualizing multiple
dimensions and their relations with family and demographic risk factors. Journal of School Psychology, 38(6),
501-523. https://doi.org/10.1016/S0022-4405(00)00050-9

Lee, J.-S., & Bowen, N. K. (2006). Parent involvement, cultural capital, and the achievement gap among
elementary school children. American Educational Research Journal, 43(2), 193-218. https://doi.
org/10.3102/00028312043002193

Leenders, H., Haelermans, C., Jong, J., & Monfrance, M. (2018). Parents’ perceptions of parent—teacher relation-
ship practices in Dutch primary schools —an exploratory pilot study. 7eachers and Teaching, 24(6), 719-743.
https://doi.org/10.1080/13540602.2018.1456420

Lundqvist, U., Rinne, I., & Yildirim, A. (2024). From parent-teacher relations to professional identity in Dan-
ish and Swedish schools. Teachers and Teaching, 30(5), 635—651. https://doi.org/10.1080/13540602.
2024.2312511

Ma, T., Tellegen, C. L., & Sanders, M. R. (2024). The role of parenting self-efficacy on teacher-child relation-
ships and parent-teacher communication: Evidence from an Australian national longitudinal study. Journal
of School Psychology, 103, Article 101296. https://doi.org/10.1016/j.jsp.2024.101296

Meca, A., Paulson, J. F., Webb, T. N., Kelley, M., & Rodil, J. C. (2020). Examining the relationship between
parenting identity processes and internalizing problems. Identity, 20(2), 92—106. https://doi.org/10.1080/15
283488.2020.1737070

Metzger, 1. W., Cooper, S. M., Griffin, C. B., Golden, A. R., Opara, 1., & Ritchwood, T. D. (2020). Parenting
profiles of academic and racial socialization: Associations with academic engagement and academic self-
beliefs of African American adolescents. Journal of School Psychology, 82, 36—48. https://doi.org/10.1016/j.
j$p.2020.07.001

Mikolajczak, M., & Roskam, I. (2018). A theoretical and clinical framework for parental burnout: The bal-
ance between risks and resources (BR2). Frontiers in Psychology, 9, Article 886. https://doi.org/10.3389/
fpsyg.2018.00886

Negru-Subtirica, O. (2024). Educational identity processes in adolescence: An analysis of longitudinal
evidence and the role of educational systems. Child Development Perspectives, 18(2), 97-103. https://
doi.org/10.1111/cdep.12504

Piotrowski, K. (2021a). How many parents regret having children and how it is linked to their personality
and health: Two studies with national samples in Poland. PLOS ONE, 16(7), Article €0254163. https://doi.
org/10.1371/journal.pone.0254163

Piotrowski, K. (2021b). Parental identity status in emerging and early adulthood, personality, and well-
being: A cluster analytic approach. Scandinavian Journal of Psychology, 62(6), 820-832. https://doi.
org/10.1111/sjop.12779

Piotrowski, K. (2023). Parental identity formation in mothers is linked to borderline and depressive symp-
toms: A person-centered analyses. Frontiers in Psychology, 14, Article 1086947. https://doi.org/10.3389/
fpsyg.2023.1086947

Piotrowski, K., Cohen-Malayev, M., Hihara, S., Janowicz, K., Morgan, E., Naude, L., Saiga, S., Schachter, E., &
Sugimura, K. (2023). Parental identity processes across cultures: Commitment, in-depth exploration and re-
consideration of commitment among parents from the United States, Israel, Poland, South Africa and Japan.
Identity: An International Journal of Theory and Research, 23(3), 193-207. https://doi.org/10.1080/15283
488.2023.2209581

Piotrowski, K., Naude, L., Sanna, K., Szramka-Pawlak, B., Kwarcinska, K., & Dzielinska, M. (2024).
Perceptions of parenting among parents who regret having a child: A mixed-methods study. Journal
of Family Studies, 30(3), 461-484. https://doi.org/10.1080/13229400.2023.2241520

Priest, N., Walton, J., White, F., Kowal, E., Baker, A., & Paradies, Y. (2014). Understanding the complexities
of ethnic-racial socialization processes for both minority and majority groups: A 30-year systematic

1101



1102

Local Cultures and Societies

review. International Journal of Intercultural Relations, 43, 139-155. https://doi.org/10.1016/j.ijin-
trel.2014.08.003

Reynolds, A. J., Weissberg, R. P., & Kasprow, W. (1992). Prediction of early social and academic adjustment
of children from the inner-city. American Journal of Community Psychology, 20, 599—624. https://doi.
org/10.1007/BF00941774

Riggs, D. W., & Bartholomaeus, C. (2023). First-time parenting journeys: Expectations and realities.
Cambridge University Press.

Rivnyak, A., Péley, B., Zsido, A. N., & Lang, A. (2021). The impact of socioeconomic status upon adolescent
identity formation: The mediating role of family characteristics. Identity, 22(4), 337-346. https://doi.or
2/10.1080/15283488.2021.1954519

Roskam, I., & Mikolajczak, M. (2020). Gender differences in the nature, antecedents and consequences
of parental burnout. Sex Roles, 83, 485-498. https://doi.org/10.1007/s11199-020-01121-5

Rouland, K. (2017). Exploring equity issues: Racial identity, academic identity, and academic outcomes
for students of color. Center for Education Equity, Mid-Atlantic Equity Consortium.

Schrooyen, C., Soenens, B., Waterschoot, J., Vermote, B., Morbée, S., & Beyers, W. (2021). Parental identity
as a resource for parental adaptation during the COVID-19 lockdown. Journal of Family Psychology,
35(8), 1053-1064. https://doi.org/10.1037/fam0000895

Seginer, R., & Vermulst, A. (2002). Family environment, educational aspirations, and academic achieve-
ment in two cultural settings. Journal of Cross-Cultural Psychology, 33(6), 540-558. https://doi.
org/10.1177/00220022102238268

Teuber, Z., Datu, J. A. D., Botes, E., Dicke, T., Jordan, G., Lan, X., Iliescu, D., Guo, J., & Greiff, S. (2024).
Gritty parenting: The development and validation of the Parental Grit Scale. Assessment, 32(7), 1120-
1141. Advance online publication. https://doi.org/10.1177/10731911241289242

Timar-Anton, C., Negru-Subtirica, O., & Damian, L. E. (2023). The role of parental socio-economic
status and perceived career-related behaviors in developmental trajectories of educational iden-
tity in adolescence: A four-wave study. European Journal of Personality, 37(6), 782—797. https://doi.
org/10.1177/08902070221150480

Uitto, M., Jokikokko, K., Lassila, E. T., Kelchtermans, G., & Estola, E. (2021). Parent—teacher relationships
in school micropolitics: Beginning teachers’ stories. Teachers and Teaching, 27(6), 461-473. https://doi.
org/10.1080/13540602.2020.1863205

Vickers, H. S., & Minke, K. M. (1995). Exploring parent-teacher relationships: Joining and communica-
tion to others. School Psychology Quarterly, 10(2), 133—150. https://doi.org/10.1037/h0088300

Weininger, E. B., & Lareau, A. (2003). Translating Bourdieu into the American context: The ques-
tion of social class and family-school relations. Poetics, 31(5-6), 375-402. https://doi.org/10.1016/
S0304-422X(03)00034-2

Wentzel, K. R. (2021). Motivational decision-making in achievement settings: A competence-in-context
approach. In A. J. Elliot (Ed.), Advances in motivation science (vol. 8, pp. 245-284). Elsevier Academic
Press. https://doi.org/10.1016/bs.adms.2020.06.002

Zedan, R. (2012). Parents’ involvement among the Arab ethnic minority in the state of Israel. The School
Community Journal, 22(2), 161-182. https://www.adi.org/journal/2012fw/ZedanFall2012.pdf

Zedan, R. (2021). Parental involvement as a predictor of classroom climate, motivation for learning, and learn-
ing achievements. Journal of Classroom Interaction, 56(1), 56—74. https://eric.ed.gov/?id=EJ1297951

Zedan, R. (2024). Between involvement and intervention: Perceptions, difficulties and parents’ coping
in the distance learning during the COVID-19 pandemic. Journal of Ethnic and Cultural Studies, 11(1),
161-182. https://doi.org/10.29333/ejecs/1585

Zedan, R. (2025). Religious identity, ethnic identity, and personality characteristics as predictors
of educational identity among Arabs in Israel. Journal of Cross-Cultural Psychology, 56(6), 751-774.
https://doi.org/10.1177/00220221251339050



