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ABSTRACT

Aim. This literature review explores the development of video-based learning me-
dia as an alternative to accounting learning through online communication. In the digital
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era, the use of technology in education is becoming increasingly important, especially
when face-to-face learning is not possible. Video-based learning media offers greater
flexibility and accessibility, allowing students to learn at their own pace and time.

Methods. This study method involves the analysis of various academic sources
about the use of video and technology in accounting learning.

Results. The results show that video-based learning can improve concept understand-
ing, student engagement, and learning outcomes. Learning videos also allow for a more
interactive and engaging presentation of material that can be accessed anytime. Chal-
lenges in implementation include the need for technological skills and the quality
of infrastructure. Providing sufficient training and technical support and designing
videos that align with the curriculum is crucial to address these challenges.

Conclusion. This study concludes that online video-based learning media is a viable
and effective alternative for accounting education when executed with careful planning
and implementation.

Keywords: learning videos, online learning, accounting education, educational tech-
nology, student engagement

INTRODUCTION

Integrating technology in education is a must in the increasingly advanced digital
era. Conventional learning that relies on face-to-face learning is shifting towards online
learning that is more flexible and adaptive to student needs (Castro, 2019). Accounting,
one of the complex disciplines requiring a deep understanding, can benefit significantly
from using video-based learning media (Pollock et al., 2023). Learning videos provide
abstract conceptualizations and allow for a more interactive and engaging presenta-
tion of the material (Barut Tugtekin & Dursun, 2022).

This study has high significance in modern education, especially in accounting learn-
ing. With the increasing need for flexible and adaptive learning methods, video-based
learning media can be an effective solution. Online learning allows for greater acces-
sibility and flexibility in learning time, especially for students with tight schedules or
limited access to formal education (Butcher & Rose-Adams, 2015). Additionally, video-
based learning can increase student engagement by presenting material interactively
and engagingly, improving learning outcomes (Sato et al., 2023). This review can also
guide teachers and educational institutions in designing and implementing effective
learning media following the needs of the accounting curriculum.

This study stands out for its focus on using video-based learning media in online
accounting education, explicitly addressing its effectiveness in teaching complex
accounting concepts. While much research has explored online learning and video
use in education (Callimaci & Fortin, 2023). This study uniquely examines their ap-
plication to advanced accounting disciplines. Additionally, it highlights the challenges
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of implementing video-based learning, offering practical solutions such as techno-
logy training and technical support to address these barriers (Forde & OBrien, 2022).
The significance of this research lies in its ability to bridge the gap between traditional
accounting education and the demands of the digital era by presenting a scalable and ac-
cessible learning alternative. It provides insights into designing engaging and effective
instructional media and serves as a framework for addressing educational inequalities
by ensuring broader access to high-quality resources.

This literature research provides various advantages for building accounting-related
online learning media. First, this study examines how video-based learning media im-
proves accounting students’ knowledge and engagement by delivering complicated
content in an engaging and interactive style. Second, this study addresses video-based
learning’s problems, such as technical skills and infrastructure, and suggests solutions.
Third, video-based learning media offers long-term benefits such as improved flexibil-
ity and accessibility, allowing students to learn at their speed and schedule and enhanc-
ing learning outcomes. Finally, our research helps instructors and institutions design
and deploy video-based learning media, boosting accounting education in the digital
age. This literature review examines the development and use of video-based learning
media as an accounting alternative and its effectiveness in improving student under-
standing and engagement.

LITERATURE REVIEW

As technology advances, education has become more flexible and easy to ob-
tain (Ray et al., 2019). This technology makes learning dynamic and adjustable
to student needs, improving motivation, engagement, and outcomes (Dahleez
et al., 2021). Video-based learning media, a popular technology, helps students
understand complicated topics through visual and aural resources and allows
for repetition needs (Hung & Chen, 2018). Online learning is more accessible,
flexible, and fits diverse learning styles. Learning films help accountants under-
stand complex concepts and achieve results (Potter & Johnston, 2006). Case stud-
ies suggest that adding learning films with real-world examples and simulations
to the curriculum improves student outcomes (De Freitas & Oliver, 2006). Video
design should incorporate content separation, attractive images, and multime-
dia to aid comprehension. Video development involves content design, produc-
tion, evaluation, and feedback-based changes (Muir et al., 2022). Quizzes, online
chats, and assignments boost interest and retention. Teachers and students need
technology and support to use instructional videos (Pisarenko, 2017). Student sat-
isfaction surveys, learning outcomes analysis, and engagement observation assess
effectiveness (Zureick et al., 2018). Improvement requires constructive feedback
to identify shortcomings and optimise learning design. Learning videos can im-
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prove school quality and offer inclusive, flexible, and paced learning. Effective
implementation requires practical guidance for designing and incorporating videos
into the curriculum (Al-Htaybat et al., 2018).

RESEARCH QUESTIONS

The advancement of technology has revolutionised education, offering innovative
methods to enhance learning, particularly in accounting education. This study explores
the development and implementation of online video-based learning media, focusing
on its potential to improve quality, accessibility, and engagement. Key research questions
investigate the role of technology in fostering interactivity, the effectiveness of video-
based learning in simplifying complex concepts, and the adaptability of online platforms
for flexible and collaborative learning. Additionally, the study examines instructional
design principles, the impact of interactivity on engagement, the technological skills
required, and the importance of continuous evaluation and long-term assessments.

— How does integrating modern technology improve interactivity, engagement, and adapt-

ability in accounting education?

— What are the advantages of video-based learning in enhancing students’ understanding

of complex accounting concepts?

— How does online learning support flexible and collaborative methods in accounting

education, particularly for students with limited access to formal education?

— What are the key principles of instructional design that enhance the effectiveness of video-

based learning in accounting education?

— How do interactive features like quizzes, discussions, and participatory assignments

improve student engagement and retention in accounting education?

— What are the technological skills and support systems required for teachers and students

to effectively implement video-based learning?

— How does the continuous evaluation and long-term assessment of video-based learning

impact student outcomes and the quality of accounting education?

METHODOLOGY

This study uses a literature study method to collect, analyse, and synthesise informa-
tion from various academic sources related to developing online-based video learning
media as an alternative to accounting learning (Anshari et al., 2016). This method
involves several systematic steps described below (Figure 1).

Literature selection using Google Scholar, JSTOR, SpringerLink, and ProQuest
are used for literature searches using several publishers, including Taylor & Francis,
Wiley, Elsevier, MDPI, Springer, and Frontier.. Search terms include “learning videos”,
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“online learning”, “accounting learning”, “educational technology”, and “instructional
design”. This concept review included only relevant publications from the past decade.
Relevance, quality, and contribution to the study were used to choose literature from
the first search results. The review’s Prisma method findings begin with identification,
screening, eligibility, inclusion, and synthesis (Figure 2).

Analysing the available literature revealed the key findings of video learning in ac-
counting. The analysis includes identifying video learning media’s pros and cons,
assessing its effectiveness in improving student understanding and engagement,
identifying implementation challenges and solutions, and making literature-based
recommendations. Validity and reliability were verified by cross-referencing the lit-
erature with similar studies. To learn more, educational technology and accounting
education specialists were interviewed. To simplify the reports, they were organised.
After initial preparation, peers and academic advisers reviewed and revised the report
to improve quality.

Figure 1
The Study Employs a Literature Study Method Involving Several Systematic Steps

Clearly define the purpose of the study, focusing on the
development and implementation of online-based video
learning media as an alternative for accounting

1. Identification of
Research

Clearly define the purpose of the study, focusing on the
development and implementation of online-based video
learning media as an alternative for accounting
education.

2. Literature Search
and Collection

Conduct a comprehensive search for relevant academic
sources, such as journal articles, conference proceedings,
and books, using databases like Scopus, Google Scholar,
and Springer. Keywords include "video-based learning,"
"online learning in accounting," and "instructional
desien."

3. Inclusion and
Exclusion Criteria

Conduct a comprehensive search for relevant academic
sources, such as journal articles, conference proceedings,
and books, using databases like Scopus, Google Scholar,
and Springer. Keywords include "video-based learning,"
"online learning in accounting," and "instructional
desion."

4. Data Analysis and
Synthesis

Cross-reference the findings with similar studies to

5. Validation of ensure reliability and validity. Engage with experts in

Findings educational technology and accounting learning for
- additional insights and perspectives
Compile the synthesized data into a structured report that
6. Report includes an introduction, methodology, results, and
Preparation discussion. Ensure the report is clear, concise, and

systematically organized.

Share the draft report with peers or academic advisors for
feedback. Revise the report to address any shortcomings
and improve its overall quality

7. Peer Review and
Revision

11 1L 1 11l

Source. Own research.
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Figure 2
Step to Define the Literature Review with Prisma Methods of Development of Online
Video-Based Learning Media as an Alternative for Accounting Education

e Record identified through
‘5 database searching (n=500)
g
]
: !
D
=
Record after duplicate
removed (n=250)
a0
£
: l
-]
2
@ Records screened (n=200) Record excluded
— (150)

!

Full-text article assessed for 3 Full-text articles
eligibility (n=100) exclude with
l reason (n=49)

Studies included in
qualitative synthesis (n=51)

!

Studies included in
qualitative synthesis
(review=51)

Synthesis ‘ Inclusion Eligibility

Source. Own research.

RESULTS

The development of online video-based learning media enhances the quality and ac-
cessibility of accounting education by leveraging educational technology to improve
interactivity, engagement, and understanding of complex concepts. Effective instruc-
tional design, including content segmentation and interactive multimedia, supported by
collaborative online platforms, provides an alternative for students with limited access
to formal education. Addressing challenges like infrastructure limitations and skill
gaps, along with continuous evaluation, ensures better learning outcomes, higher
engagement, and more inclusive education suited to the digital era. Table 1 outlines
the adaptation, methods, goals, and applications of online video-based learning in ac-
counting education. It highlights new technologies, curriculum-aligned video content,
and flexible learning approaches with interactive and visually engaging tools. The focus
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is on supporting students and teachers, particularly those with limited access or techno-
logical needs. Implementation involves streaming videos, collaborative platforms, train-

ing, and technical support, with regular reviews of student involvement, satisfaction,

and learning outcomes to ensure continuous improvement and long-term effectiveness.

Table 1
Development of Online-Based Video Learning Media in Accounting Learning
Topic Adaptation Application
Sugheadings Prochss Approach Goal ianIJ)earning
Use of Techno-  Integrate the lat-  Utilise Students Use technology
logy in Education est technology digital tools and teachers to enhance
into the learning  and platforms, at all levels interactivity
process. such as LMS of education. and adaptability
and learning in accounting
applications. learning.
Video-Based Develop video ~ Design compel- ~ Students requir-  Create interactive
Learning Media  content aligned  ling videos with  ing an in-depth  learning videos

Online Learning
in the Context
of Accounting

Learning
Video Design
and Development

Student
Interactivity
and Engagement

Technology
Implementa-
tion and Skills

with the account-
ing curriculum.

Adapt flexible
and collaborative
learning methods.

Structure
engaging video
content based

on instructional
design principles.

Add interactive
elements such

as quizzes,
discussions,

and assignments.

Provide training
and technical
support for teach-
ers and students.

visualisations
of complex
concepts.

Facilitate
independent

and collaborative
learning via on-
line platforms.

Segment content,
utilize appealing
visuals and au-
dio, and include
supportive
multimedia.
Integrate interac-
tive features

into videos

and online learn-
ing platforms.

Implement train-
ing programs
and ensure
adequate
infrastructure.

understanding
of accounting
concepts.

Students with
limited access

to formal
education or flex-
ible schedules.

Students who
learn visually
and auditorily.

Students require
active involve-
ment in the learn-
ing process.

Teachers and stu-
dents requiring
technological pro-
ficiency for online
learning.

that are acces-
sible anytime

for students to re-
view as needed.
Implement
online platforms
that promote in-
teraction and col-
laboration among
students.
Develop videos
with appropriate
segmenta-

tion and multi-
media to enhance
understanding.
Utilize interac-
tive quizzes,
discussion fo-
rums, and partici-
patory assign-
ments to boost
engagement.
Conducted
comprehensive
training sessions
and provided
technical tools
and support.
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Topic Adaptation Application
Su{))headings Prochss Approach Goal inplljearning
Evalua- Conduct periodic Assess the ef- Students Use feedback
tionand Long-  evaluations using fectiveness and teachers to improve
Term Implica- surveys, outcome and long-term involved continuously
tions analysis, impact of learn-  in online learning and assess long-
and observation. ing videos. processes. term impacts
on learning
outcomes.

Source. Own research.

Use of Technology in Education

Technology in education has revolutionised learning by offering tools that enhance
interactivity, engagement, and adaptability. In accounting education, technology sup-
ports the visualisation of complex concepts, making them easier to understand through
interactive and multimedia-based tools like learning management systems (LMS), vid-
eo-based content, and simulation software. These technologies enable flexible learning
environments, allowing students to access materials anytime and tailor their learning
pace to individual needs. Research shows that integrating technology increases motiva-
tion, improves learning outcomes, and fosters student collaboration. However, chal-
lenges such as limited infrastructure, digital skill gaps, and unequal access to devices
and internet connections must be addressed. Effective implementation requires proper
teacher training, adequate technological support, and policies that ensure inclusivity
and equity. Integrating technology provides a pathway to more dynamic, accessible,
and compelling learning experiences in accounting education.

Video-Based Learning Media

Video-based learning media has proven to be effective in enhancing educational out-
comes, particularly in accounting education. This approach leverages visual and auditory
elements to simplify complex concepts, making them more accessible to students with
diverse learning styles. Compelling video content integrates curriculum-based material,
interactive features like quizzes and discussions, and engaging visuals to maintain student
interest and promote active participation. Additionally, video-based learning provides flex-
ibility, allowing students to access content anytime and repeat lessons as needed, supporting
personalised learning experiences. Studies show that incorporating video media improves
comprehension, retention, and engagement, especially when aligned with instructional
design principles. Despite technological limitations and the need for teacher training,
video-based learning offers a scalable and impactful solution for modern education.
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Online Learning in the Context of Accounting

Online learning in the context of accounting offers significant advantages, such
as flexibility in time and place, accessibility to diverse resources, and support for both
independent and collaborative learning. It enables students to tailor their learning
experiences according to their pace and needs, making it particularly beneficial
for individuals with limited access to formal education or rigid schedules. Online
platforms provide tools for real-time interaction, collaborative projects, and access
to multimedia resources that enhance engagement and comprehension of complex ac-
counting concepts. However, technological infrastructure limitations, digital literacy
gaps, and connectivity issues must be addressed to ensure equitable learning opportuni-
ties. Research shows that well-designed online learning environments in accounting
can significantly improve learning outcomes, foster active participation, and prepare
students for real-world applications of their skills. By integrating interactive elements,
ensuring access to resources, and offering adequate training for students and teachers,
online learning can be a robust alternative to traditional accounting education.

Table 2 addresses the essentials of creating online-based accounting video learning
media for effectiveness and impact. Specifics include learning objectives, content seg-
mentation, effective instructional design, quizzes, and online conversations to engage
students. Accessibility includes gadgets, internet infrastructure, teacher and student
training, and technical assistance. Student satisfaction surveys, learning outcome
analyses, and participation observations provide helpful feedback. Learning films
are projected to increase learning outcomes, self-learning, and inclusive and flexible
education throughout time.

Table 2
Instructional Matrix for the Development of Online-Based Video Learning Me-
dia as an Alternative to Accounting Learning

Aspects Description Implementation Expected Results
Strategy
Learning Objectives ~ Convey accounting Define specific, mea- Improving students’
concepts in an easy-  surable, and realistic ~ understanding of ac-
to-understand way learning objectives counting concepts
Learning Content Complex accounting ~ Segment content Materials that are
materials into small parts, easier for students
focusing on one to understand and re-
concept per video member
Instructional Design  Effective design It uses segmenta- Engaging and effec-
principles tion principles, tive learning videos
compelling visual

presentation, and sup-
portive multimedia.
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Interactivity

Accessibility

Training and Techni-
cal Support

Learning Evaluation

Feedback and Revi-
sions

Long-Term Impact

Active involve-
ment of students
in the learning process

Device availability
and Internet connec-
tion

Technology skills
for teachers and stu-
dents

Assessment of the ef-
fectiveness of learning
videos

Continuous improve-
ment based on feed-
back from students

The effect of the use
of learning videos

on student learn-

ing outcomes

and education quality

Integration of quizzes,
online discussions,
and participatory
assignments
Provision of loan de-
vices, development
of internet
infrastructure,

and cooperation with
service providers
Comprehensive
training for teachers’
technical support

is available

Student satisfac-
tion surveys,
analysis of learning
outcomes, observa-
tion of student
participation
Gathering construc-
tive feedback

from students,
revising videos based
on feedback
Long-term impact
research, video
integration as part
of a sustainable
curriculum

Experience

Higher student
engagement and in-
creased informa-
tion retention
Equal access for all
students, reducing
the digital divide

Technological
upskilling and quick
solutions to technical
problems

Feedback for con-
tinuous improvement,
data for effectiveness
evaluation

Learning videos
that are constantly
improving in quality
and relevance

Improved learning
outcomes, indepen-
dent learning skills,
more inclusive

and flexible education

Source. Own research.

Learning Video Design and Development

The design and development of learning videos are critical to ensuring their effectiveness
in improving educational outcomes. Key principles include content segmentation to prevent
cognitive overload, engaging visuals and multimedia to simplify complex concepts, and align-
ment with curriculum objectives to ensure relevance. Videos should incorporate interactive
features like quizzes and real-world case studies to engage learners and actively enhance
their understanding. Research indicates that well-structured videos and appealing visual
and auditory elements significantly improve comprehension and retention. Moreover, itera-
tive development involving testing with small groups of students allows for feedback-based
refinements, ensuring the videos meet learner needs. By following these principles, learning
videos can be powerful tools for delivering effective, engaging, and accessible education.
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Student Interactivity and Engagement

Student interactivity and engagement are crucial to effective learning, particularly
in video-based education. Interactive elements, such as embedded quizzes, discus-
sion forums, and participatory assignments, promote active involvement and main-
tain student interest. Research shows that interactivity fosters more profound under-
standing, improves retention of information, and enhances motivation by transforming
passive learning into an active experience. Features like real-time feedback from
quizzes and collaborative activities encourage students to reflect on their learning
progress and apply concepts practically. Additionally, engaging students through visu-
ally appealing and dynamic content helps sustain attention and promotes a more im-
mersive learning environment. Video-based learning can significantly enhance student
engagement and educational outcomes by integrating these interactive strategies.

Technology Implementation and Skills

Successful technology implementation in education relies on teachers’ and students’
technological readiness and skills. Effective use of video-based learning requires
educators to have competencies in video production, instructional design, and the use
of online platforms. Comprehensive training programmes for teachers are essential,
covering aspects such as creating engaging content, managing virtual classrooms,
and utilising learning management systems effectively. On the other hand, students
need basic digital literacy to navigate and benefit from online learning platforms. Chal-
lenges such as limited device access, unreliable internet connections, and the digital
divide must be addressed to ensure equitable implementation. Providing infrastructure
support, loaning devices, and partnering with internet service providers are critical
strategies to overcome these barriers. Research highlights that bridging the technology
skill gap through targeted training and support significantly enhances the effectiveness
of online learning, fostering inclusive and equitable education for all learners.

Evaluation and Long-Term Implications

Evaluation and long-term implications are essential for ensuring the sustained suc-
cess and effectiveness of video-based learning in education. Regular assessments, such
as student satisfaction surveys, learning outcome analyses, and participation observa-
tions, provide valuable insights into the quality and impact of learning videos. These
evaluations help identify areas for improvement, ensuring that the content remains
relevant, engaging, and aligned with educational goals. Long-term assessments, in-
cluding longitudinal studies, measure the enduring effects of video-based learning
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on student achievement and educational equity. Research highlights that continuous
feedback loops and iterative improvements enhance immediate learning outcomes
and establish video-based learning as a scalable and sustainable solution. By address-
ing evolving student needs and incorporating technological advancements, this ap-
proach ensures the long-term relevance and effectiveness of online learning in diverse
educational contexts.

Conceptual Strategies

This review outlines strategic solutions for developing online video-based learn-
ing media in accounting education, focusing on advanced technologies, interactivity,
accessibility, and collaborative stakeholder participation. It emphasises aligning clear
objectives, quality content, and continuous evaluation to enhance outcomes while ad-
dressing digital equity and skill gaps. These efforts aim to create inclusive and effective
learning environments.

Alternative Concepts

Table 3 highlights key concepts for innovating online-based learning media in ac-
counting education. It emphasises clear objectives, effective instructional design, ap-
propriate technology, and interactivity to enhance engagement and outcomes. Teacher
training, technology access, and continuous evaluation ensure quality and relevance,
while inclusive designs address diverse learner needs. These strategies aim to create
accessible and effective learning environments.

Table 3
Alternative Concepts to Support Innovation in Online-Based Learning Me-
dia for Accounting Education

Alternative Concept Description Implementation

Clear Learning Objectives Establish specific learning Identify expected learning
objectives for each accounting outcomes and align them with
topic to be taught through the accounting curriculum.
videos.

Appropriate Technology Choose an LMS (Learn- Use platforms like

Selection ing Management System) Moodle, Blackboard, or
and video editing software Canvas and editing software
that supports the cre- like Adobe Premiere or
ation of high-quality Camtasia.

educational content.
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Alternative Concept

Description

Implementation

Effective Instructional Design

Teacher Training

Adequate Technology Access

Interactivity in Videos

Evaluation and Feedback

Continuous Improvement

Long-Term Impact Assess-
ment

Inclusive and Flexible
Education

Design instructional videos
with segmented content,
engaging visuals, and multi-
media to support understand-
ing.

Provide comprehensive train-
ing for teachers in creating
and using instructional videos.

Ensure all students can ac-
cess instructional videos

on the necessary devices

and stable internet connec-
tions.

Add interactive video
elements like quizzes, online
discussions, and participa-
tory assignments to increase
student engagement.

Conduct student satisfac-
tion surveys, analyse learning
outcomes, and observe student
participation to measure

the effectiveness of instruc-
tional videos.

Use feedback to improve

and develop instructional
video content and teaching
methods continuously.
Assess the long-term

impact of instructional videos
on student learning outcomes
and education quality.
Provide education accessible
to all students, including those
with physical disabilities or
in remote areas.

Create storyboards and add
graphics, animations, and in-
teractive quizzes to enhance
student engagement.

Conduct workshops

and online training sessions
on recording techniques,
video editing, and instruc-
tional design principles.
Provide device loan facilities
and develop internet infra-
structure, especially in remote
areas.

Integrate interactive features
into the LMS and use
collaborative tools like forums
and breakout rooms.

Collect data through the LMS,
analyse exam and assignment
results, and observe online
discussions.

Adjust content based on stu-
dent feedback and evalu-
ation results to enhance
learning quality.

Conduct longitudinal research
to monitor the development
of learning outcomes and stu-
dent satisfaction over time.
Design videos and learning
content that are accessibility-
friendly and can be accessed
on various devices.

Source. Own research.

Framework Concept

Figure 3 outlines the five steps in developing online video-based learning for ac-
counting education: planning and preparation, video content development, implementa-
tion, evaluation and improvement, and long-term impact assessment. Planning involves
setting objectives, choosing technologies, and designing curriculum-aligned content.
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Development focuses on creating and testing engaging, interactive videos. Implementa-
tion includes teacher and student training, ensuring access to devices and the internet,
and integrating videos into classrooms with participatory tasks. The evaluation uses sur-
veys and feedback to refine content, while long-term assessments analyse the sustained
impact on learning outcomes, ensuring effective and adaptable educational experiences.

Figure 3
Framework for the Concept of Learning Application for the Development of Online-
Based Video Learning Media in Accounting Learning

1. Planning and
Preparation

2. Video
Content
Development

5. Long-Term
Impact
Assessment

4. Evaluation

and 3

Improvement Implementation

Source. Own research.

Stakeholder Participation

Figure 4 illustrates the collaborative involvement of key stakeholders in developing
policies for online video-based learning media in accounting education. Policymakers
provide policy support, funding, and regulations while incorporating stakeholder feed-
back. Educational institutions implement policies, integrate technology, and support
teachers, students, and parents. Teachers contribute feedback on learning effectiveness
and collaborate with parents and the community. Students offer input on their learn-
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ing experiences and engage with the community. Parents support students at home
and provide feedback to educators. Technology providers deliver tools and support
while collaborating with other stakeholders, and community partners engage students
in activities and provide additional institutional support. This collaborative approach
ensures the effective and inclusive implementation of learning media.

Figure 4
The Involvement of Stakeholders in Formulating Policies for the Development of On-
line Video-Based Learning Media as an Alternative to Accounting Education

Teachers :

* Prowde feedback
on the effectiveness
of leaming
Commurdcate
trainang needs.
Collaborate with
parents and the
commurdty.

Policymalers
+ Provide policy suppont,
funding, a nd regulations.

policy -making process.
Collaborate wath
technoogy prowiders for

tools and support

Techmology Providers
* Prowidetoolsand

Comuumity Parters

support.

+ Collaborate wath 5 =
other stakeholders Prﬂ;::;d&homl
for continuous educational
improvement. institutions

Source. Own research.

The involvement of stakeholders in formulating policies for the development of on-
line video-based learning media as an alternative to accounting education is analysed
due to the multidimensional support required in accounting education, which involves
various parties. Policymakers, educational institutions, teachers, students, parents,
and technology providers are crucial in providing resources, setting priorities, and ad-
dressing implementation challenges like the digital divide and limited access to tech-
nology. Through collaboration, stakeholders can ensure video-based learning media’s
relevance, quality, and sustainability by expanding infrastructure, providing devices
and technical support, and offering technological training for teachers and students.
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Their participation also promotes more inclusive and effective policies that reflect real
needs on the ground while supporting learning beyond the classroom. This approach
allows video-based learning media to serve as an innovative solution for enhancing
the accessibility, engagement, and quality of accounting education in the digital era.

DISCUSSION

The discussion explores the critical aspects of developing and implementing on-
line video-based learning media as an innovative approach to accounting education.
It highlights the importance of integrating advanced technology, designing engaging
instructional content, and fostering interactivity to enhance learning outcomes. The col-
laborative role of stakeholders, including policymakers, educators, students, parents,
technology providers, and community partners, is essential for ensuring accessibility,
inclusivity, and sustainability. Key challenges such as infrastructure limitations, digital
skill gaps, and the need for continuous evaluation are addressed through strategic
solutions, including training programmes, improved technology access, and iterative
feedback processes. This comprehensive approach aims to create flexible, engaging,
and effective learning environments aligned with the needs of the digital era.

Integrating technology in education offers many benefits, such as increased interactiv-
ity, engagement, and learning adaptability (Hershkovitz et al., 2023). However, limited
technology infrastructure and the digital divide hinder effectiveness, especially in under-
developed areas (Abu Talib et al., 2021). Teachers often feel unprepared due to a lack
of training and support (Hofer et al., 2021). Education policymakers and institutions must
collaborate to create effective and inclusive technology integration strategies to enhance
education quality and prepare students for a complex digital world (Bati & Workneh,
2021). Videos provide real-life case examples and simulations that help apply theory
in practice. Learning videos improve the quality of accounting education through visuali-
sations, flexible access, and interactive elements (Reichert-Schlax et al., 2023). Integrat-
ing additional resources such as learning videos, interactive simulations, and e-learning
modules enriches the learning experience and helps students better understand account-
ing concepts (Table 2). Online learning in the context of accounting offers flexibility
of time and place, supports independent and collaborative learning, and provides access
to various online educational resources (Mystakidis, 2019)

Some best practices in learning video design have been identified through research
(Miller & Zhou, 2014). According to Erhan Delen et al. (2014), interactive videos
that actively engage students are more effective. The design and development of com-
pelling learning videos require special attention to instructional design principles,
production quality, and continuous evaluation (Castelli & Sarvary, 2021). Learning
videos can improve student understanding and engagement with proper content seg-
mentation, engaging visual presentation, and relevant multimedia (Seo et al., 2021).
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Systematic planning, production, and evaluation will ensure that learning videos are
engaging and effective in achieving learning goals (Abdulrahaman et al., 2020). Adopt-
ing best practices in learning video design and utilising student feedback can continue
to improve the quality of education and ensure a better learning experience for all
students (Serrano et al., 2019).

Interactivity is critical to improving student engagement and learning outcomes
in learning videos. Interactive features such as quizzes, online discussions, and par-
ticipatory assignments can make learning more engaging and effective (Lin et al.,
2019). Technical support is also essential for teachers and students. Educational
institutions must provide a technical support team to help solve any technological
issues encountered during the learning process (Johnson et al., 2016). Preview research
shows that adequate technical support can reduce frustration and barriers experienced
by teachers and students, allowing them to focus on the teaching-learning process by
Japhet E. Lawrence and Usman A. Tar (2018).

Video-based learning media has a significant long-term impact on student learning
outcomes and the quality of education (Sabli¢ et al., 2021). Learning videos improves
students’ understanding and engagement in the short term and builds self-study skills
that will be useful in the future (Shyr & Chen, 2018). Students used to video-based learn-
ing tend to have better time management and problem-solving skills (Lang et al., 2023).
Video also provides inclusive and flexible education, reducing educational disparities by
enabling access for students in remote areas or with physical limitations (Rice & Dunn,
2023). Practical recommendations for teachers and institutions include engaging students
in learning video design by asking for feedback, training teachers in creating and using
videos, providing technical support to ensure accessibility, and designing videos that sup-
port different learning styles with interactive elements (Race, 2019).

Figure 4 illustrates the involvement of various stakeholders in formulating policies
for the development of online video-based learning media as an alternative to account-
ing education. Policymakers provide essential policy support, funding, and regulations,
incorporating feedback from various stakeholders to ensure a robust educational frame-
work (Viennet & Pont, 2017). They collaborate with technology providers to secure
the necessary tools and support (Jhurree, 2005). Educational institutions implement
these policies, integrate technology into their curriculum, and support teachers, stu-
dents, and parents, fostering a comprehensive and conducive learning environment
(Kong, 2018). Equipped with training and resources, teachers offer valuable feedback
on learning effectiveness and collaborate with parents and the community to enhance
the educational process. Their frontline insights help adapt the learning materials
to suit students’ needs better (Evans, 2015).

Students play a crucial role by providing feedback on their learning experiences,
helping to tailor the educational content to their preferences and requirements (Wan-
ner & Palmer, 2015). Technology providers ensure the availability of up-to-date
tools and infrastructure, working with other stakeholders to continuously improve
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the technological aspects of education. Parents support students at home and provide
feedback to educational institutions, ensuring a holistic support system for the learn-
ers (Yazdani et al., 2023). Community partners engage students in activities beyond
the classroom and offer additional support to academic institutions (Stefanski et al.,
2016). This collaborative approach among all stakeholders ensures that online video-
based learning media is effectively developed and implemented, enhancing learning
outcomes, increasing student engagement, and preparing students for the complexities
of the digital world.

Table 3 reported that implementing alternative concepts in online-based learning
media can significantly enhance accounting education. Clear learning objectives provide
focused direction while selecting appropriate technology, such as LMS platforms (Kasim
& Khalid, 2016) and video editing tools (Adobe Premiere, Camtasia), which are crucial
for creating high-quality content (Cavus, 2013). Effective instructional design with
segmented content, engaging visuals, and multimedia supports comprehension and en-
gagement (van Merriénboer & Kester, 2014). Comprehensive teacher training in creating
and using instructional videos is vital, with workshops and online sessions equipping
teachers with the necessary skills (Gaible & Burns, 2005). Ensuring all students have ac-
cess to essential devices, stable internet connections, device loan facilities, and improved
infrastructure helps bridge the digital divide (Jaggars et al., 2021). Interactive quizzes
and discussions increase engagement and retention (James et al., 2024).

Evaluation through student satisfaction surveys, learning outcomes analysis,
and observation helps measure the effectiveness of instructional videos, providing
data for continuous improvement (Murillo-Zamorano et al., 2019). Long-term impact
assessments through longitudinal research monitor learning outcomes and satisfaction,
offering insights for further enhancements (Knight et al., 2007). Providing inclusive
and flexible education ensures access for all students, including those with disabilities
or in remote areas (Chambers & Varoglu, 2023). Systematic implementation of these
concepts enhances accounting education through online video learning media, creat-
ing engaging and effective learning environments (Figure 3). These efforts contribute
to improved learning outcomes, increased engagement, and more inclusive education,
preparing students for the complexities of the digital world (Carenys & Moya, 2016).

The involvement of stakeholders is essential for the successful development and im-
plementation of online video-based learning media in accounting education (Figure 4).
Policymakers provide the framework, funding, and regulations, incorporating feedback
from educators and students to ensure inclusivity and effectiveness (Ni Bhroin & King,
2020). Educational institutions integrate these policies into curricula, offering resources
and training to teachers and students (Khan & Law, 2015). Teachers contribute by
sharing feedback on instructional methods and seeking training to enhance their use
of technology, which is linked to improved student engagement (Henrie et al., 2015).
Students provide insights into their learning experiences, enabling content refinement
to meet diverse needs (Boelens et al., 2018). Parents and community partners support
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students and create a conducive environment for online learning, while technology
providers address infrastructure challenges and deliver technical support (Kong, 2018).
This collaborative approach ensures that online learning media is accessible, engaging,
and adaptable, addressing digital equity challenges and enhancing education quality.

CONCLUSION

This study highlights that online video learning for accounting enhances student
enthusiasm, engagement, and comprehension by using educational technology to visu-
alize complex ideas. Videos support individual and collaborative learning and improve
flexibility despite device and connectivity challenges. Effective instructional design,
including segmented content, appealing visuals, and multimedia, boosts comprehen-
sion and retention, while interactive elements like quizzes and feedback enhance
learning. Overcoming access difficulties with technology and support is essential.
Continuous improvement through surveys, learning outcomes analysis, and student
observation ensures the effectiveness of the videos. These efforts make education more
inclusive and flexible, significantly improving the quality and accessibility of account-
ing education. Establishing clear learning objectives, selecting suitable technology,
designing effective materials, training teachers, and continuously refining content lead
to better learning outcomes, increased engagement, and preparation for the complexi-
ties of the digital world.
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