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ABSTRACT

Aim. 

main characteristics. 
Methods. he st  ses a mi e  research esi n thr h the c ecti n an  ana

sis  antitati e an  a itati e ata ithin the rame r   ne st . he st  
inc e   n  artici ants st in  in art time ache r s an  master s st  

r rammes. he st  a resses three research esti ns   t hat e e   
st ents assess the statements escri in  the r isi n  ecti e ee ac   

hat is the i erence in st ents  ie s a t ecti e ee ac  ase  n the st  
r ramme e e  an  their em ment   hat are the main characteristics 
 ecti e ee ac   ersi n  as se  r antitati e ata ana sis  t 

the a itati e ata ere r cesse  sin  c ntent ana sis. 
Results. st res n ents a ree that ecti e ee ac  is si ni cant an  m

ti ates st ents t  earn. he st  i enti es nine main characteristics  ecti e 
ee ac  that ere i i e  int  three r s  teacher ers na it  traits  teachin  an  

learning outcomes, and teacher professionalism. The study found that those students 
ho, in parallel ith their studies, or  part time in one of the general education 

institutions rate the competence of teachers in pro iding o ecti e feed ac  statistically 
signi cantly higher than those students ho or  in a profession outside the education 
system or do not or  at all. 

Conclusion. The ndings pro ide a etter understanding of the main characteristics 
of o ecti e feed ac , there y reducing the su ecti ity in assessment. 
Keywords: o ecti e feed ac , pedagogical study programme students, educational pro
cess, teaching and learning outcomes, teacher personality traits, teacher professionalism
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Introduction

eed ac  is an integral part of the educational process, as it is one type of formati e 
assessment that sheds a light on the performance to improve it. The positive impact 
of feed ac  on learning has een ac no ledged y several researchers, ho elieve 
that feed ac  is ene cial in a student centred approach aseeni,  and promotes 
student progress ased on the continuity of development aner ee, .

o adays, the effectiveness of feed ac  is idely studied. The scienti c literature 
analysis discovered that seven characteristics of effective feed ac  have een identi ed 

iggins, , a model of good feed ac , and seven principles have een e plained 
icol  acfarlane ic , , as ell as a conceptual model, hich includes eight 

student oriented feed ac  components, has een created yan et al., . esearches 
indicate that effective feed ac  must e clear, targeted, meaningful, and consistent ith 
prior no ledge attie  Timpeley, , and the comments provided should e 
usa le, detailed and personalised a son et al., . n the other hand, if feed ac  
is delivered online, it ill e effective if it is timely, personal, managea le, motivating 
and related to assessment criteria at iapostolou  Thessaloni i, . eed ac  is 
effective if it is learner oriented and provides uality content in et al., . Effective 
feed ac  encourages development, provides guidance, opens up ne  possi ilities and 
can only e given and received through practice and ased on e periences ichten erg
er a i n   ischer, . 

eed ac  can e internal, provided y students ho manage their learning y them
selves, and e ternal, provided y the teacher or classmates. t might e ritten or 
oral. o ever, no matter ho  the feed ac  is delivered, it should promote perfor
mance. esearchers elieve feed ac  must e accurate almer et al.,  and useful 

enderson et al.,  to improve students  performance. everal factors can affect 
performance. or e ample, a study conducted y erhat Erat and colleagues Erat et al., 

 revealed that students  performance can e affected y overcon dence. ecause 
of that, the students ho tended to e overcon dent more often e perienced performance 
decline. Thus, as the degree of con dence increased, actual performance decreased. 

eed ac  could e oth positive and negative. n the one hand, positive feed ac  
is the one that highlights the positive aspects and is encouraging, ma ing students feel 

ell. sryan ni  states that it is one of the strategies used y a teacher to improve 
the learning environment and student learning outcomes. ccording to Emily aulconer 
and colleagues, positive feed ac  in online environments is also essential for students  
success aulconer et al., . n the other hand, negative feed ac  is critical and 
highlights the negative aspects, ut this does not mean that it should e entirely avoided, 
as this type of feed ac  can also improve students  performance. ynne ennette and 
colleagues ennette et al.,  point out that not everything has to e positive ecause 
students have to learn to cope ith failure hen it occurs. n addition, Tracii yen and 
colleagues yan et al.,  state that critical information is supported if it is clear 
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and speci c, and criticism should e constructive and focus on hat has een done, not 
on personality traits. 

lthough plenty of studies have een carried out on feed ac  in education, there is 
insuf cient analysis regarding the importance and features of o ectivity in providing 
it and the impact of su ectivity on the uality of assessment. n addition, o ective 
feed ac  does not e clude its effectiveness, performance improvement and ho  it may 
e delivered. ective feed ac  is ased on data and facts, not on emotions, su ective 

thoughts and eliefs a out students  achievements. o ever, ran ois arie erard 
 admits that human udgement ill involve su ective in some cases. or the as

sessment to e more o ective, on the one hand, it must e as transparent as possi le and, 
on the other hand, ased on concrete criteria. ean hile, a study y ouglas ohnson 

 has found that suf cient information a out learning achievements is an essential 
component of feed ac  and that a com ination of o ective and evaluative feed ac  is 
the est ay to oost students  performance. 

roviding feed ac  that decreases su ectivity and increases o ectivity may e chal
lenging for the teacher, as several conditions must e met to achieve that. ecause of that, 
the aim of the study as to determine the vie s of the pedagogical study programme 
students a out providing o ective feed ac  in the educational process to identify its 
main characteristics.

Methods

Participants

The study involved  n  students ho studied part time in the pedagogical 
study programmes, and most students also or ed alongside their studies. The re
spondents or ed at preschool educational institutions . , general educational 
institutions . , interest related educational institutions . , vocational educa
tion schools .  or other educational institutions . . .  of students or ed 
in a eld unrelated to the education system, and only .  of respondents did not or  
alongside their studies. ll respondents study at the same university and all of them are 
female. The respondents involved in the study ere divided into four groups according 
to their type of o  Ta le . 

Table 1
es o de ts u e t o  

Respondents group Current job F(n) F(%)
. group or ing at a preschool educational institution .

. group or ing at a general educational institution .
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Respondents group Current job F(n) F(%)
. group or ing at other educational institutions .

. group or ing in a non educational eld or unemployed .

Source. n research. 
tudents of oth achelor s and master s study programmes ere involved in the 

study Ta le . ost participants ere students in the achelor study programme 
, and only  studied in the master study programme. 

Table 2
e e  of res o de ts  study ro ramme

Level of study programme F(n) F(%)
Bachelor’s study programme .

aster’s study programme .

Source. n research.

The participants studied in the second academic year. Topics on assessment in ed
ucation ere offered for students of the achelor’s study programme, as they learn 
the methodology of various su ects, ut students of the master’s study programme are 
allo ed to choose a study course on assessment in modern education.

Data Collection Instruments

The study used a mi ed research approach characterised y collection, analysis, 
and com ination of uantitative and ualitative data ithin a frame or  of a sin
gle study to determine the students’ vie s a out o ective feed ac .  three part 

uestionnaire as designed to nd out the students’ vie s. The rst part included 
general uestions a out the respondents’ study programme level and employment, 

ut the second part comprised statements a out o ective feed ac . The third part 
contained an open ended uestion on hat the teacher should consider to ensure 
the o ectivity of the feed ac . The open ended uestion left the ans er entirely up 
to the respondent, and there as no limitation on the scope.

The study addressed three research uestions
 t hat level do students assess the statements descri ing the provision 

of o ective feed ac
 hat is the difference in students’ vie s a out o ective feed ac  ased 

on the study programme level and their employment
 hat are the main characteristics of o ective feed ac
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The respondents rated the statements in the second part of the uestionnaire ac
cording to a point i ert scale    disagree,   rather disagree,   rather agree, 
and   agree. t assumed that the range from .  to .  points is a lo  assessment 
level, the range from .  to .  points is a medium assessment level, and the range 
from .  to .  points is a high assessment level. The points et een .  and .  
indicate a negative attitude to ards one of the statements, hile points et een .  
and .  indicate a positive attitude. 

The uestion in the third part of the uestionnaire did not offer multiple choice 
ans ers. t allo ed respondents to freely rite their vie s on hat the teacher should 
ta e into account to provide o ective feed ac , there y minimising su ectivity in the 
assessment. 

Data Collection Procedure 

The study as conducted in the period from cto er  to ovem er . 
The study process consisted of four phases  designing and developing the uestion
naire, distri uting the uestionnaire, data collection and analysis, and interpreting 
the results igure . 

The uestionnaire as created using oogle rive and distri uted on the  Teams 
platform. our groups of respondents ere involved in the study. The rst group of re
spondents lled out the uestionnaire in ecem er , the second and third groups 
in ay , and the fourth group in une .

Figure 1
Study hases

Source. n research.
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The uestionnaire as anonymous, and participation as voluntary. Before com
pleting the uestionnaire, the respondents ere informed a out the purpose of the sur
vey and that the data collected ill e used in a summary manner. The time needed 
to complete the uestionnaire as et een  and  minutes. Each respondent could 
refuse to participate in the survey at any time. 

The fundamental principles of research ethics ere respected, as the respondents 
have the right to e anonymous, and it as possi le to refuse to participate in the 
study at any time and ithout any conse uences. The study considers the Euro
pean ode of onduct for esearch ntegrity ll European cademies,  
adopted y the European cademies of ciences, hich de nes good research 
practice guidelines.

Data Analysis

The statements in the rst t o parts of the uestionnaire provide the opportunity 
for uantitative data collection and analysis. ron ach’s lpha coef cient as cal
culated to determine the relia ility of the statements in the second part of the ues
tionnaire. Based on studies conducted y arren eorge and aul allery  
and y udhistir ugessur  on the ron ach’s lpha coef cient in educational 
research, it as assumed that a coef cient higher than or e ual to .  has e cellent 
relia ility, a coef cient that is in the range from .  to .  has a good relia ility, for 
the coef cient in the range from .  to .  the relia ility is accepta le, for the coef
cient in the range from .  to .  the relia ility is poor, and for the coef cient lo er 
than .  the relia ility is unaccepta le.

escriptive statistics ere used to analyse the statements in the study. The rith
metic mean, median and mode ere de ned for each statement. The arithmetic 
mean made it possi le to determine the assessment level of the statements  high, 
medium or lo  level, and to identify if there is a positive or negative attitude 
to ards some statements related to o ective feed ac . The median as measured 
to descri e the symmetry of the distri ution ith relevance to the arithmetic mean, 
and the mode as de ned to determine the most fre uent value of the statements. 
t as also essential to calculate the dispersion measures such as standard de

viation, e ness  and urtosis T , hich determined the sta ility 
of statements.

The olmogorov mirnov test as used to e amine the consistency of the data 
ith the nominal distri ution. s a result of data analysis, it as determined that 

the data did not correspond to the nominal distri ution, and therefore, non parametric 
tests ere applied. pearman’s correlation coef cient as calculated to determine 
the relationship et een varia les. The ann hitney  test as used to determine 

hether there as a statistically signi cant difference et een the vie s of achelor 
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and master students. The rus al allis and the onc heere Terpstra tests ere used 
to determine hether there is a statistically signi cant difference in students’ vie s 
according to their employment.

The purpose of using content analysis in the study as to o tain a detailed de
scription of o ective feed ac . The initial results of the content analysis identi ed  
concepts descri ing o ective feed ac . omparing the concepts mentioned revealed 
that some concepts have the same meaning, ut different ords to descri e them. 

s a result of com ining such ords, e found  concepts of o ect feed ac  that 
can e divided into three categories  a  teacher personality traits,  teaching and 
learning outcomes, and c  teacher professionalism Ta le . Each category is related 
to several su categories.

Table 3
ate ories a d su cate ories of the ua itati e research

Category Number of sub-categories F(n) F(%)
Teacher personality traits .
Teaching and learning outcomes .
Teacher professionalism .

Source. n research.

n total,  ans ers from  n  respondents ere analysed and outlined 
in num ers and percentages. s a result of the analysis, the main characteristics 
of o ective feed ac  provided y the teacher ere identi ed through the aggregation 
of categories and su categories.

Results

The study determined that the ron ach’s lpha coef cient of the statements 
included in the second part of the uestionnaire is a  . , hich means that the in
ternal consistency and relia ility are accepta le. The results e plained the impact 
of o ective feed ac  on increasing teacher or load, promoting colla oration e
t een and ith students, motivating students to learn, and if it is signi cant Ta le . 
The respondents mostly agreed that o ective feed ac  is signi cant   . , 

  . , o  .     . , p  .  and motivates students to learn 
  . ,   . , o  .     . , p  . . t the same time, 

the respondents moderately assessed the impact of o ective feed ac  on increasing 
the teachers’ or load   . ,   . , o  .     . , p  .  
and the colla oration ith students and among them   . ,   . , o  

.     . , p  . .
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Table 4
 Stateme ts a out o ecti e feed ac
Statements M SD SE Mdn Mo SKW KRT

ective feed ac  is signi cant . . . . . . .
ncreasing teacher or load . . . . . . .
romoting colla oration ith students 

and among them
. . . . . . .

otivating students to learn . . . . . . .
Source. n research.

tudents elieve that o ective feed ac  increases teachers’ or load if students 
do not value it suf ciently r . , p . . The colla oration et een teacher and 
students, and among students, is promoted hen o ective feed ac  motivates students 
to learn r . , p . . n the other hand, to encourage students to learn, it is 
essential that teachers no  ho  to provide o ective feed ac  r . , p . .

 The survey also included statements that e plored respondents’ vie s a out pro
viding o ective feed ac  in teacher’s educational or . t as meaningful to nd out 

hether teachers no  ho  to provide o ective feed ac , hether they are competent 
to use it, ho  often they implement it into the educational process, hether it is easy 
to do it and hether it re uires digital resources Ta le . ost respondents elieve 
that teachers no  ho  to provide o ective feed ac    . ,   . , o  

.     . , p  .  and they use it often   . ,   . , o  .  
   . , p  . . o ever, the respondents thin  that it is not so easy to do 
  . ,   . , o  .     . , p  .  and are even more critical 

in their vie s a out the teacher’s competence to provide o ective feed ac    . , 
  . , o  .     . , p  . . 

Table 5
 he ro isio  of o ecti e feed ac
Statements M SD SE Mdn Mo SKW KRT
Teachers no  ho  to provide o ective 
feed ac

. . . . . . .

ective feed ac  re uires digital 
resources 

. . . . . . .

t is easy for teachers to provide o ective 
feed ac

. . . . . . .

ective feed ac  is often used . . . . . . .
Teachers are competent to provide 
o ective feed ac

. . . . . . .

Source. n research.
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The study found that it is easier for teachers to provide o ective feed ac  hen 
they have suf cient no ledge of ho  to do it r . , p .  and if there are enough 
digital resources to implement it r . , p . . t is also easier to do it if teachers 
understand that o ective feed ac  is signi cant r . , p .  and if the students 
ac no ledge it r . , p . . 

The study revealed that the respondents highly value the importance of o ective 
feed ac  and its impact on the student’s motivation to learn. n the other hand, 
the respondents moderately agreed that o ective feed ac  increases the teacher’s 

or load and promotes colla oration ith and among students. Teachers’ no ledge 
of providing feed ac  and ho  often they use it in their teaching or  are also highly 
valued. evertheless, the statements on hether it is easy to provide o ective feed

ac , hether its implementation re uires digital resources and hether teachers have 
suf cient competence to do this are rated at a medium level.

The study determined that the assessments of master’s study programme students 
ean an   .  on the importance of o ective feed ac  ere higher than ach

elor’s study programme students ean an   . . ann hitney test indicated 
that this difference in vie s as statistically signi cant   . ,   . , 
p  . . The same issue o served regarding students’ vie  on ho  often o ective 
feed ac  is used and hether teachers are competent to provide it, as master’s study 
programme students rated them ean an   .  ean an   .  higher 
than achelor’s study programme students ean an   .  ean an   . . 

ann hitney test sho s that this difference in vie s is statistically signi cant in oth 
cases   . ,   . , p  .    . ,   . , p  . .

The study revealed that students ho or  at general educational institutions 
alongside their studies had the highest assessments of the statement a out teacher’s 
competence in providing o ective feed ac  ean ran   . , follo ed y students 

ho or  at one of the preschool educational institutions ean an   .  and 
students ho or  at other education related institutions ean an   . . ost 
students ho or  in a profession outside the education system and those ho do not 

or  at all underrated the teacher’s competence in providing o ective feed ac  in the 
educational process ean an   . . The rus al allis test sho s a statistically 
signi cant difference in the vie s a out the teacher’s competence to provide o ective 
feed ac  et een groups of students    . , p  . . n the other hand, 
the onc heere Terpstra test gives the opportunity to conclude that the assessment 
of students ho or  in general education institutions a out the teacher’s competence 
to provide o ective feed ac  is statistically signi cantly different from the assessment 
of students ho or  in a profession unrelated to the education system or do not or  
at all T T  . ,   . , p  . .

The content analysis discovered that the teacher personality traits, teaching and 
learning outcomes, and teacher professionalism in uence the teacher’s a ility to pro
vide o ective feed ac  signi cantly. ost respondents elieve that the main factor 
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in providing o ective feed ac  is the teacher professionalism Ta le , hich com
prises the teacher’s no ledge, s ills, comprehension, competence, e perience and 
ehaviour in different situations Ta le .

Table 6
eacher rofessio a ism 
Sub categories of teacher professionalism F(%)

no ledge
ills

omprehension
ompetence

E perience
Behaviour

.

.
.
.

.
.

Source. n research.

espondents elieve o ective feed ac  depends often on the teacher’s s ills, 
no ledge and ehaviour. The no ledge helps the teacher to provide accurate and 

more informed feed ac  a out the student’s performance. eed ac  ased on no l
edge reduces su ective opinion. The respondents thin  that the teacher should 
e no ledgea le

a out students’ a ilities and s ills
in his her su ect and eld to e perfectly familiar ith the teaching topics, 

standard and achieva le outcomes
a out the criteria for providing o ective feed ac .

t is also signi cant for the teacher to e a le to provide o ective feed ac , 
hich ma es it possi le to identify, evaluate and e plain the student’s strengths 

and ea nesses more easily. The respondents admit that the teacher should e 
a le to

analyse and evaluate the information and performance;
formulate the achieva le learning outcomes correctly, develop appropriate and 

structured assessment criteria, and identify positive features;
loo  at feed ac  in an unemotional, neutral and consistent ay;
provide feed ac  in a ay that improves student performance;
re ect on student performance ased on criteria, and setting a speci c level 

of learning;
give feed ac  to the student individually ithout comparing to other students;
apply no ledge of o ective feed ac .

The teachers’ ehaviour indicates ho  they apply their no ledge and s ills, their 
attitude to ards students and ho  feed ac  is delivered. The respondents elieve 
feed ac  ill e o ective if the teachers
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do not act according to personal preferences;
loo  at the performance of each student unemotionally and realistically;
are a le to separate the student’s ehaviour from the assignment to e performed;
loo  at the student’s performance ut not udge their personality;
are committed to their or  and the student’s performance.

 small percentage of respondents elieve o ective feed ac  is related to compe
tence, comprehension, and e perience. These three su categories in uence each other 
ecause competence is connected ith professional e perience and comprehension. 
espondents ac no ledge that

e perience is an integral part of o ective feed ac ;
understanding the nature of o ective feed ac  and ho  to apply it is essential.

espondents elieve o ective feed ac  depends most on teacher personality traits 
such as e uity and honesty Ta le . E uity ena les the teacher to provide e ual 
feed ac  to each child, hich is signi cant for o ectivity. tudents recognise that 
e uity helps

providing feed ac  not in a ay that says  love these students and  ant 
them to have more positive feed ac , ut y focusing on their performance 
more o ectively;

e consistent in situations here the action has to e similar, de ning the same 
re uirements for the same tas .

onesty, on the other hand, is a teacher’s characteristic value and uality, according 
to the respondents  t ena les students to trust the teacher and does not give the im
pression that feed ac  is unfair.

Table 7
eacher erso a ity traits 
Sub categories of teacher personality traits F(%)

Honesty
E uity

le i ility
esponsi ility
rganisation
reativity
on dence

.

.

.
.
.
.
.

Source. n research.

 smaller percentage of respondents associate o ective feed ac  ith the person
ality traits of a teacher, such as e i ility, responsi ility, organisation, creativity and 
con dence. le i ility allo s teachers to adapt and e open minded to ne  things, and 
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creativity helps them to nd ne  and fascinating ays to provide o ective feed ac . 
evertheless, responsi ility is a sense of o ligation to ensure that assessment is not 

su ective, ut organisation ensures that feed ac  is uncomplicated to understand and, 
therefore, usa le. The respondents elieve that an organised teacher should have 
distance from personal iases and emotions, hich is essential in providing o ective 
feed ac .   con dent teacher is one ho is sure of his a ility to provide o ective 
feed ac . 

n e ual num er of respondents consider that focusing on the learning related goals 
and criteria is the est ay to deliver o ective feed ac  Ta le . 

Table 8
Teaching and learning outcomes
Sub categories of teaching and learning outcomes F(%)

riteria 
oal 
elf and peer assessment

.

.
.

Source. n research.

etting criteria helps the teacher to ensure that the feed ac  is ased on speci c 
standards and goals. espondents agree that o ective feed ac  has to e constructed 
on the criteria set and should e concretely  clearly and com rehensi ly formulated. 
f the description of performance levels is uilt on assessment criteria, they must e 

unam iguous. 
f the feed ac  is not goal oriented, it may e su ective.  goal helps the teacher 

to understand hat is needed and hat to focus on hen giving feed ac . The respon
dents admit that it is possi le to provide o ective feed ac  if

the achieva le learning outcome of each tas  is clearly and comprehensively 
formulated; 

concrete steps are de ned to understand ho  to achieve the goal set;
monitoring the learning outcome is possi le.

lthough a small percentage of respondents elieve that self and peer assessment 
should e used to provide o ective feed ac , it is recognised that self and peer 
assessment helps to chec  one’s thoughts and gives an opportunity to comprehend 
the o ectivity of feed ac .

s a result of the content analysis, nine main characteristics of o ective feed ac  
provided y the teacher ere identi ed through the aggregation of categories and 
su categories igure .



The ournal of Education ulture and ociety 97

Figure 2
The main characteristics of o ecti e feed ac

Source. n research.

ective feed ac  depends on the teacher’s professionalism, hich is comprised 
of no ledge, s ills, competence and ehaviour in certain situations. n order to reduce 
su ectivity, it is signi cant that the feed ac  is ased on concrete criteria and is 
goal oriented. ersonal traits such as e uity and honesty are also essential and should 

e intrinsic values for teachers hen providing o ective feed ac . le i ility as a per
sonality trait ena les teachers to e open to other opinions in communication ith 
colleagues and students and to adapt to ne  circumstances ecause that is necessary 
to provide more o ective feed ac . urther research is needed to e plore in more detail 
ho  to e pand the characteristics of o ective feed ac  y including su categories 
rated in lo er percentages y the respondents. 

Conclusion

The rst research uestion intended to discover at hat level the statements that 
descri e the provision of o ective feed ac  are rated. The study found that the respon
dents rated none of the statements at a lo  level, and all assessments ere positive, 

ith the e ception of one statement descri ing teachers’ competence to provide o
ective feed ac . The study determined that o ective feed ac  increases the teacher’s 
or load in some matters. n order to ma e it easier for teachers to provide o ective 

feed ac , they must have suf cient no ledge and digital resources, as ell as compre
hend that o ective feed ac  is essential for the student. n the other hand, the teacher 
e pects that students ac no ledge the o ectivity of the feed ac . The study revealed 
that o ective feed ac  is a le to motivate students to learn and thus promote colla o
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ration et een the teacher and students, as ell as among students, hich is an integral 
part of a successful educational process.

The second research uestion should identify the difference in students’ vie s a out 
o ective feed ac  according to the study programme level and their employment. 
The study revealed that the assessments of master’s study programme students are 
statistically signi cantly higher than achelor’s programme students related to the im
portance of o ective feed ac , the fre uency of its use and the teachers’ competence 
to provide it in the educational or . The study determined that those students ho 

or  in one of the general educational institutions rate the teachers’ competence in pro
viding o ective feed ac  statistically signi cantly higher than those students ho or  
in a profession outside the eld of education or do not or  at all. 

The third research uestion as to identify the characteristics of o ective feed ac . 
The content analysis de ned nine main characteristics of o ective feed ac  that can e 
divided into three groups: teacher personality traits, teacher professionalism and teach
ing and learning outcomes. The teacher’s professionalism is comprised of no ledge, 
s ills, ehaviour and competence. Teaching and learning outcomes are connected ith 
criteria and set goals. n the other hand, honesty, e uity and e i ility are the most 
relevant characteristics of a teacher’s personality, hich help to provide o ective 
feed ac  to the student. 

The study results provide an opportunity to identify and etter understand the char
acteristics of o ective feed ac  and ho  to reduce su ectivity in assessment.

Discussion

n the study, the respondents mentioned some ords, such as consistent, 
goal oriented, clear, comprehensi le, concrete, correct, appropriate and neutral, 
to descri e o ective feed ac . rant iggins  highlighted the fact that 
effective feed ac  should e goal referenced, transparent, actiona le, timely, 
ongoing, user friendly and consistent. n addition, in ang hong and Ting un 

in  discovered that good feed ac , hich must maintain o ectivity, is 
corrective, accurate, detailed, constructive, contains evidence ased comments, 
and provides speci c and reasona le suggestions that give the opportunity to act. 
The study concluded that effective and good feed ac  has several characteristics 
in common ith o ective feed ac . or e ample, it is goal oriented, clear, con
sistent and correct. 

The study determined that o ective feed ac  can motivate students to learn and 
also promote colla oration et een the teacher and students. ome researchers 
have discovered that students are also encouraged to learn y positive feed ac  

ni, ; mpean et al., , and feed ac  that motivates is the crucial 
determinant of student learning ingh, . 
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lso, the study found that o ective feed ac  increases the teacher’s or load 
in some matters. esearchers recommend implementing digital technologies to save 
teachers’ time illis et al., , as it can also improve the learning e perience and 
help personalise feed ac  l Bashir et al., . t is true that using automated feed

ac  tools also re uires the appropriate competencies hum et al., . n addition, 
it should pay attention that automated feed ac  tools must also include all factors that 
in uence the characteristics of o ective feed ac . 

The teacher’s a ility to maintain o ectivity hen providing feed ac  is still de at
a le. nly arti cial intelligence is a le to e clude the human factor and ensure a solute 
o ectivity of feed ac . yse Tas iran and u gan a ici Tas iran  a ici,  
elieve that arti cial intelligence ased soft are can facilitate learning assessment 
y providing effective and immediate automated feed ac . Ho ever, there is a lac  

of evidence that such feed ac  is student friendly and contri utes to their gro th 
ecause, according to ohn Hattie and Helen Timpeley , feed ac  involves oth 

giving teacher  and receiving student , and there can e a gap et een the t o entities 
involved in the assessment. 
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